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INTRODUCTION
In almost every olassroom in the oountry there are
overage boys and girls, retarded ohildren who have been
pushed along through sohool after repeated failures have
oonvinced both them and their teaohers and oompanions
that they are of little oonsequenoe.

Sinoe not muoh oan

be done to remedy the situation after so many years, the
only solution in most oases is to pass the ohildren along
as rapidly as possible, allowing them to sit in the suooessive grades where the intelleotual tasks are completely
beyond their limited abilities.

Here they acquire more bad

habits and often beoome personality or behavior problems.
Yet these slow ohildren are not being eduoated.

They

are Amerioans and eduoation is for all the children of all
the people.

They are the Americans who are our future

citizens, who will grow up and take their places in the
world, will make homes, raise families, and cast votes.
"What they beoome, the ideals they develop, are vital to
I

our national welfare."
It is said that these slow children are the ones who
2

·clog the machinery of publio eduoation".

They take up

1

W. B. Featherstone, Teaching ~ ~ Learner, In
Editor's Introduction by Hollis L. Caswell. p. V.
2
Loc. cit.

7

8

the teachers' time and energy which more profitably could
be devoted to the brighter students.

Their repeated fail-

ures cost the schools much of the tax-payers' funds which
could be allocated to more promising pupils.
And yet, if these unfortunate children are to share
alike with all other

c~ildren

in their heritage of American

democracy, the school programs will have to be remodelled
or adjusted to fit the schools to their needs.
learners

~

Slow

be taught because teachers have learned to

study the individual and to diagnose cases for individual
adjustment.

Educators have begun to realize that their

school situations should handle the slow learner as well
as the rapid learner.
Dr. Judd, of Georgetown College, Kentucky, says,
\.

"Every child should succeed in something.

Now, let us lay

down a principle which is indispensable in the teaching
process.

All work should be brought d'own to the level of

the child so that he might have the opportunity to achieve
some successes.

This goes for persons on any level, from

the kindergarten through the graduate level.

It is as

3

necessary as the air we breathe."
It was this same conviction that prompted the principal
3

Romie Dustin Judd, "Psychologize Your Teaching,"
Kentucky School Journal, 24: {November, 1945) , p.22.

9

of the Mary D. Hill School to make plans for the formation of an ungraded class.

When she first came to the

school, the retardation among the children of the fourth,
fifth and sixth grades was appalling.

Large overaged

boys were sitting in oversized desks in the back of the
rooms, doing nothing, learning nothing.

The teachers

were helpless in facing this problem of teaching children
with no scholastic levels.

As long as they behaved

selves, the children were tolerated.

them~

More often than not,

they became problem cases, were expelled or transferred to
a special school for bad boys.
The Neighborhood
The Mary D. Hill School is located in the central
part of the city, on the southeast corner of Sixth and
Kentucky Streets, Louisville, Kentucky.

Its 350 ohildren

come from the district bounded on the north by York street,
on the east by Third Street, on the south by Ormsby Avenue,
and on the west by Twelth Street.

This area inoludes

many downtown hotels, apartment hotels, rooming houses,
some homes of good, sturdy, middle-class people, and many
homes of very low economic status.
The school population has been very transient, especially during the war years when children stayed in one school
only three or four weeks at a time.

Children living in

trailers parked in auto lots came to school during spring

i

j

}

.
10

raoing meetings or religious revivals in whioh their
parents took part.

This moving from sohool to school

and from city to oity is an important faotor contributing
to ohildren's retardation.

This spotty attendance with the

serious non-attendanoe of the country children who move
to town, is very disturbing.

Large overage boys and

girls are almost beginners scholastically beoause they
"lived too far from the nearest sohool", or "the bridges
were down and we oouldn't ford the streams," or "we had
to help put in the orop". They have grown up without sohools
and feel no need for them now.

Their parents are ignorant

and uninterested in eduoation or sohool attendance and
often must be foroed by the courts to keep their children
in sohool.
Then there are the children retarded by physical defeots. and illness who are financially pronounoed well
enough to begin again the long uphill pull to an education
against heavy odds, among strangers, in new and unweloome
surroundings.

"A teacher who has one or two suoh children

on her olass faces a diffioult problem.
be instructing

thes~

Logically she should

children in beginning reading, yet the

curriculum of these grades is designed for normal children
4

who oan read."
4

White Hmuse Conference on Speoial Education, Child
Protection, Sec. III, p. 21.

~ ~

j
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Finally, there are the naturally slow learners who are
found in every school.

"Most mentally retarded children

in the United States are not trained in institutions or
in special classes, but in the regular classes.

Whether

or not this procedure is advisable, is, of course, depend5

ent upon the organization of the regular grades."

These

children selected from the regular enrollment at Hill
School plus the special cases from other Louisville schools,
make up the membership of the Opportunity Class.
The problem chosen for this thesis is an attempt to
describe the steps taken in the formation of an ungraded
class at the Mary D. Hill School, its funotion, its gro\yth
and expansion until its servioe W&s introduced to the whole
school in co-operation with the regular program of the
grades.

Its name was changed to the Opportunity Class of

the Mary D. Hill Sohool; its enrollment was planned to include children from all parts of the oity, and its instruction was to be striotly remedial.
Although the class has served for years, the realization
that

co~paratively

few people fully understand its function

prompted this study.

Other schools may be considering the

formation of similar classes and may appreoiate, and benefit
by, the study which shows the origin, the development, and
the improvement through the years.
5

Ibid., p. 20.

I

j
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Since schools are constantly on the lookout for new
ideas or programs to give them greater efficiency, a
study of this kind should prove interesting and valuable.
A survey of the literature on experimental schools, work
with slow-learning pupils, special classification and types
of activity for dull-normal children, indicates that "the
education these slow-learning children require is of major
6

importance to American democracy,"

and that many educational

workers are "concerned with the better education of the
7

less fortunately endowed of our children."
Chapter I will deal with a description of the development of the Opportunity Class at the Mary D. Hill School,
and a brief resume of the literature covering the different
fields of corrective and remedial instruction will be given
in Chapter II of this study.

6

w. B. Featherstone, op.cit., p. III in Editor's
Introduction.
7
~.,

p.
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CHAPTER

I

THE DEVELOPMENT OF THE OPPORTUNITY CLASS
AT THE MARY D. HILL SCHOOL

CHAPTER

I

THE DEVELOPMENT OF THE OPPORTUNITY CLASS
AT THE MARY D. HILL SCHOOL

In this ohapter an attempt will be made to present
briefly the development of the Opportunity Class at the
Mary D. Hill Sohool, at Sixth and Kentuoky Streets, in
Louisville, Kentuoky.

This olass was begun as a pioneering

projeot to meet the sohool's own situation, to meet a problem of retardation whioh had interested the prinoipal and
teaohers of the Hill Sohool over a period of years.

The

prinoipal, Miss Agnes B. Diokson, had taken an aotive
interest in eaoh ohild in her sohool and waS oonscious of
his individual problems.

She agreed with Margaret Leokie

who says, "Children are individuals.

No teaoher needs t·o

be told that there are as many individual
in a room as there are pupils.

learning problems

Some pupils oome to our

rooms with a fine learning attitude, with their interest
self-aroused, and with minds reoeptive to the things we
have to give them.

We will find in any olassroom a wide

variation in meaningful baokground of ideas, a broad differenoe in the emotional development of the various individuals; and mental and physioal vigor of a high type or mental
and physioal oapaoity of a limited type.
ing that these differenoes exist.

There is no deny-

The question before us is,

14

15
8

'What can or should we do about them?'"

The principal

also believed that the purpose of our teaching should be
;

,

to bring out the best effort of each individual pupil that
he may "grow in harmony with his ability, interests, present
9

needs, and probable future needs".
In 1928 she began to oonsider the problem of retardation in earnest.

She oonsulted the superintendents, school

prinoipals and teachers as to how the problem Was being met
in other situations, how and why oertain methods oould or
could not be used in her partioular sohool, what steps she
could take, as an individual, toward the solution of the
problem.

The answer to the question seemed to be the for-

mation of a group or class in her sohool where retarded pupils
could be given individual attention and study.
After consultations with Dr. D. A. Rubado, the superintendent of elementary eduoation of the Louisville Publio
Sohools, plans were made to form suoh a olass, and the prinoipal and the writer on the morning of January 4, 1930,
began the prooess of seleoting members of the first enrollmente

Around a nuoleus of four overage boys, a olass of

twenty problem ohildren, boys and girls, was seleoted with
the help of the fourth, fifth, and sixth grade teaohers.
8

Margaret Leokie, Provisions for Individual Differenoes,
Teaohers' Servioe Bulletin .in Reading, p. 1, April, 1943.
9

!,lli., p. 2.

I

,1.

j
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The first four boys were taken from the fourth and
fifth grades where, as nonreaders, they were being allowed

i ;

to sit as long as they behaved themselves or until they
reached the legal age for quitting school.

They were of

fairly low mentality and had been passed from grade to grade
with no levels of accomplishment.

Since "every child, not

an institutional case should be educated to the extent of
10

his ability",

the teacher was anxious to find out just

how much these boys and girls could accomplish.

A brief

survey of the histories and environment of the children
revealed interesting factors which may have contributed to
their retardation.
The twenty members of the class were divided into groups
for instruction in reading, arithmetic, spelling and writing.
These subjects were not taught systematically in accordance
with any textbooks or courses of study.

In the main, the

pupils were engaged in a series of projects or enterprises
believed by the teacher working with them to be of value.
These skills were taught as they were needed, in groups,
if possible, or individually, in ways which seemed to be
serviceable to slow-learners.

The most emphaSis, however,

was placed on reading, and noticeable gains were made by
10

Agnes B. Dickson, History of the opportunitf Class
of ~ Mary D. Hill School, Report to Dr. Long, p. ,
April 14, 1937, (Unpublished)

17

boys who began at the primer and pre-primer levels.
To stimulate interest, the teaoher often

~ead

to the

Sometimes she would start reading a story and let

class.

one of the groups finish it.

Among the books read to the

olass, for listening pleasure only, were

~

Sawyer,

Huckleberry Finn, Doctor Dolittle, and Pinocchio.
One of the members of that first class, now a corporal
in the army, paid the school a visit and spent quite a long
time with his former coaoh teacher.

While reminiscing, he

said, "Of all the things that I remember about your class,
your reading of Huckleberry Finn impressed me most.
to dream about him at night.

I used

Then I couldn't wiat to get

to school to find out what had really happened to him!"
"It would be a great injustice to assume that because
a pupil is slow in reading, he is necessarily slow in all
other things • • • artistic skill and competence with one's
hands are just as much the concern of the school as reading
or arithmetic."

11

Therefore, much handwork Was planned for

this group and some commendable draWings, woodwork, and
paper construotion work resulted.

Rock garden contests and

better homes contests were entered and the boys won many
ribbons because of their mechanical and artistic abilities.
Some of the children acquired skills in the use of their
hands which helped them obtain employment after they left.
11

W. B. Featherstone, op.cit., p. 3.

18

But "it is very deadening to a child to spend his
12

entire time, year after year, with a low homogeneous group,"
,.

and the principal conceived "idea of giving the children
a more varied program and the privilege of living in a
normal group if only for a game at recess. Ungraded classes.
13
as a whole, tend to stunt a child."
He should be given a
chance to move about among his' fellows because "no human
14
being should ever be set apart."
Throughout life ohildren
of different abilities should live and grow together; should
help each other and learn from one another.
Instead of its being used as a class for branded children
and set apart from the others, it was decided that its use
should be extended to meet the needs of the whole school
and its opportunities and privileges should be given to a
greater number:.of children.

At the same time the regular

members of the class could be placed in normal groups where
they would enjoy the association of children of their own
age and achievement.
The

~

Venture

After a few terms of the original procedure, the new
policy was adopted, a testing program waS instituted, (this
12

Agnes B. Dickson, op.cit., p. 2.
13
Ibid., p.2.
14
Ibid., p.2.

!

I

-~
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program will be explained fully in Chapter 3), new pupils
from all grades were considered as candidates and the new
venture was introduced on October 1, 1936.
Since the greatest retardation had been in reading,
a special reading room for coaching waS the natural solution.

Most teachers manage to accommodate children in

other subjects; reading, however, complicates the situation
where too many groupings are necessary.

They agree that it

is an impossibility for one teacher at one time to be conscious of each pupil as an individual in a room of thirty
or forty pupils.

With large classes in a regular school

situation, the teachers do not have time to provide individual reading for all of the different levels in the class.

In

a small class or group, each child can be given individual
instruction.

But in a regular Class, the teacher has a

course of study to follow, and she is allotted time to
cover the required work. The curriculum of these grades is
designed for normal children who can read.

Many teachers

set aside a part of the day, a special help period, to aid
individual children with their work, to give them remedial
instruction.

An advanced pUlil in the class is often help-

ful to a retarded child if the teacher cannot take time
from the class duties to devote her attention to a backward
child.

Other teachers, however, say that the only solution

is to consider the group as a whole, give work that approxi-

20
I

•

mates the average needs, and to trust that the slower pupils
will approach the group standard.
"Schools should not require that mentally retarded
children keep up with the curriculum constructed for normal
children, but should have a curriculum adapted to his needs
15

and. capabilities."
instruction.

Non-readers require adequate individual

Therefore, with a re-organization of the reg-

ular grades in the Mary D. Hill School, the coaching program
was begun.
Now, after eight years the program continues to run
smoothly and the children conform to the natural situation
in which they find themselves.

They come and go from room

to room on their own time, "have a sense of responsibility
and appreciate the fact that they are allowed the freedom
of passing through the halls from room to coach room with
out policing."

16

Instead of a feeling of retardation there

is one of success no matter how small the step forward may
be.

Some children of very limited ability at first learn

to appreciate only the social contacts of their own mentalage group.

They develop a feeling of importance because

they have been noticed.
Years of bad habits have to be overcome, and there is
15
~

White House Oonference on Special Education, Child
and Protection, Sec.III, p.2l.
16

Agnes B. Dickson, op.cit., p.3.
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often gery little foundation upon which to work.

The

teacher "goes to rock bottom before she oan find anything
to work with, because it is almost impossible to find the
17

feeble ability."

No matter how small the achievement,

the child has the feeling of success and is interested in
it.

O·ften he has been the object of many jokes and cruel

remarks concerning his retardation.

The teacher must devel-

op what skills he may possess, change his trend of thinking,
reshape his outlook toward his education, and give him a
feeling that he can learn.

She must realize that it is a

long uphill pull to teach slow-learning pupils how to read
effectively; she must never lose patience and understanding:
she must never lose sight of why the ohild cannot learn to
read rapidly; she

not

must~expect

him to do better reading than

his mental age would indicate.
The Mary D. Hill coach teaoher has no particularly
outstanding features in her methods of instruction.

The

entire idea is based on considering the child as an individual, a distinot personality.

Because he is a oertain age

or in a partioular grade does not mean that he can read at
the grade level of that olass. Children of all ages and from
many grades meet day after day and read together.

Never is

there any ridicule, nor are comments made about age or
ability.
17

Ibid., p.3.
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In the coach room the teacher tries to make the lessons
enjoyable and avoids giving any impression that the children
are taking the special work as a punishment for poor reading.
She is careful not to d.iscourage them in any way, is most
~erous.

with praise, and furnishes opportunities for more

successes than failures.

She does not hesitate, however,

to correct and caution when it appears that progress is being hampered by needless errors or unprepared assignments,
e/specially when she knows improvement is possible.
At no time is a child ·pushed, nor is there any stress
on achievement beyond the ability of the pupil.

No concen-

trated work of any kind is done during the first year to
increase his speed, particularly in reading.
up no definite reading standards.
to accomplish the impossible.

There are set

He is taught not to try

He is not to worry about

what the other children are doing, but is to try to better
his own record, going ahead at his own speed.
The coach teacher makes am effort to identify the
school's slow children before the9 become problems with
esta~lished

habits.

"It is imperative that if reading

correction is to serve its vest purpose it should begin in
the first grade.

If this procedure is followed and the

necessary assistance is supplied, we will not find pupils
of high

I.~.'s

who are still reading on fourth or fifth
18 -

grade level in the eighth grade."
18
May E. McCarthy, Teaching Reading to the SloW-Learner,
p.2.
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Children like to come to
it is a very pleasant place.

t~e

Opporunity room because

It is associated not only

with feelings of success and achievement, but also with
those of privacy and relaxation.

The soft-green walls and

the profusion of flowers and plants give the room an air
of informality.

The formal furniture, such as nailed-down

desks, wall maps amd gloamy blackboards, have been removed.
A large round library table surrounded by small chairs is
placed in one corner of the room by a window and a small
blackboard.

The other furnishings consist of bookcases,

one teacher's desk set between two large ferns near a window,
a wicker couch, a spinning wheel, three low rockers, a large
easel, a long table containing interesting objects like a
model airplane, a Viking ship, a small globe of the world,
new books, a hectograph machine, etc., two large rubber
plants, anq two smaller tables containing many potted plants.
The old blackboards are painted dark green and serve as
background for three or four pictures and a bulletin board
where the test scores of the class are kept.
The relationship between the teacher and the child is
informal and makes for greater ease in the classroom.

The

pupil-to-pupil relationship is friendly and slightly-competitive, but loyal and cooperative in the child's own group.
As the child begins to find his place in school, evidences of inseourity and inadequacy, such as anti-social

24

behavior, withdrawal from activities in the classroom,
timidity, etc., may disappear for "nothing succeeds like
success".

If a program of varied activities, varied con-

tributions, and varied levels of performance are "the
19
normal and accepted state of affairs,"
most p~pils will
respond because of a feeling of "belongingness, a feeling
20

of achievement and success".
Oandidates for Enrollment in

~

Opportunity Olass

The enrollment of the Opportunity Olass is necessarily
very small because of the over-crowded condition of the
school.

The Bureau of Research of the Board of Education

has an ever-increasing list of possible candidates which
could supply a large enrollment for the class; but it is
felt that the needs of the Mary D. Hill School should be
considered first.

Therefore the class has accepted obly

a small number of these out-of-the-district candidates.

All

have been tested and investigated by the Bureau of Research
before application for admission is made.

Applicants are

accepted on the basis of mental tests, normal behavior, and
the degree of progress to be expected.
These special cases have been brought to the attention
of the Bureau of Research by teachers who are puzzled by the

19

W. B. Featherstone, op.cit., p.100.

20

Ibid., p.90.

25

lack of progress they make, or by anxious parents who
realize that their children's school experiences are unsatisfactory.

Mental ages and achievement are checked by the

examiner through the use of tests, wuch as the Revised Stanford-Binet, the Detroit Word Recognition Test, the Metropolitan Readiness Test for Kindergarten and First Grade, and the
Progressive Achievement Tests in Reading Comprehension.

She

recommends physical defect corrections before placement in
any special class.

If the case suggests remedial instruction

such as is available at the Mary D. Hill School, she reCommends placement in the Opportunity Class as soon as possible.
This is ubject to the approval of the supervisor of elementary
instruction, the principal of the Mary D. Hill School, and,
of course, the parents of the child.
Candidates have come from private and public schools,
from elementary and junior high school levels, and from other
ungraded classes.
When a new candidate is recommended by the grade teachers
of Hill School or by the Bureau of Research of the Louisville
Public Schools, he is given a simple testing program at the
Mary D. Hill School consisting of oral reading from standard21
ized tests and school readers, spelling,writing, and arithmetic
21
William S. Gray, Standardized Oral Reading ParagraphS,
pp. 1-2.

26
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from the school's courses of study.

If he is accepted

as a member of the Opportunity Class, he is placed in the
remedial reading group which his test score indicates as
desirable.

(This testing is explained in detail in

Chapter III.)

If his other tests indicate various levels

of achievement, an individual schedule is planned for him
for which he is responsible.

This schedule may be changed

at any time during the term if his progress merits it.
His test results may place him in IA writing, 2A spelling, 4B arithmetic, and pre-primer reading.

At given times

or on bell signals (recess, lunch time, etc.), he leaves
one room and takes up his work in another.
Typical Individual Schedules
Mary J. entered Mary D. Hill School from out-of-town
as a fourth grade pupil.
\

She was placed in the Opportunity

Class and given the following schedule.
9:00 - 4B, Opening Exercises, Morning Work, etc., in 4th Grade
9:30- Remedial Reading, 2A level in Opportunity Room.
10:15- 4B Play Recess.
10:45- 3A Arithmetic in 3rd Grade
11:45- Lunch
12:20- 2A Arithmetic in 2nd Grade
12:45- 3A Music, Language, Spelling in 3rd Grade.
1:30- 4B Art, Social Studies,etc., in 4th Grade.
22

Louisville Board of Education, Courses of Study for
Second, Third and Fourth Grades.
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After a month in 2A arithmetio, she was promoted to
3B and at promotion time in January, she waS plaoed in 4B
for all work exoept reading whioh was on a 3A level.
E.K., a private sohool pupil in the fourth grade, was
found to have no aohievement levels exoept in arithmetio
on a 2A level.

His sohedule takes him to five different

teaohers.
9:00 - 2A Opening Exeroises, Grade 2.
9:20 - lB Reading, Grade 1.
10:30 - Play Recess
10:45 - 3B Arithmetic, Grade 3.
11:45 - Lunch
12:20 - lA Spelling and Language, Grade 1.
12:45 - Private Reading lesson in Opportunity Room •.
1:10 - 2A

Arithmetio~

Art, Musio, eto., Grade 2.

As soon as E.K. is plaoed in a reading group, his daily
program will be re-arranged.
All of the teachers who are responsible for the ohildren
with individual schedules, hold oonferences with the Opportunity Class teacher at promotion time.

Progress is

discusse~

retention in the same grade or promotion is suggested and
plans for each child's next semester are made.
These regular grade teaohers who supervise the Opportunity children's olass work in their rooms are to be commended
for the intelligent attitude and cooperative spirit demonstrated in the special care which must be taken in guiding the
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learning of these retarded children.

Although they know

that "slow-learning children learn, in general, by the same
23
methods as brighter children," they realize that the activities of slow learners must be simpler, that the plans
and objectives for them must be clear, specific and very
concrete, that much drill and practice are needed in many
learning skills like number combinations, pronunciation of
24

words, language usage, and techniques of reading and writing.
They know that slow-learning pupils need frequent assurance
that their work is satisfactory, that they are progressing
toward a definite goal.

These teachers take a personal

interest in each of the special Oases in their classes where
all pupils en.ioy a wide variety of experienoes in a normal
situation.
Frequent evaluation of the slow-learners' work is necessary and the teaohers keep aocurate reports and suggest
changes or reorganization of pupils' work at any time during
the term.

At promotion time all ohildren doing satisfactory

work are passed on to the next grade.

Some of the slower

ones, however, may need to be given further training toward·
25

"the goal of readiness"

and will be retained in the same

grades with the regular teachers for two or three terms.
23
W. B. Featherstone, op.cit., p.64.
24

Ibid., p.68.

,.

25-

May E. McCarthy, op.cit., p.3.
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Oft en a child t s retardation h:,!s been caused by illness
or non-attendanoe in school.

If he has a fair mentality

his years of experienoe speed his work, the feeling of suocess oomes fast, and he progresses rapidly.

The teaoher to

whom he goes passes him along as quiokly as possible.

He

keeps working at his own rate of aooomplishment and, given
the appropriate attention at the proper time and instruction
to meet his needs, he builds up his levels, and often oatohes
up with his own age-group in a very short time.
In order that the children may see their actual progress,
a book with daily marks is left on the reading table;
progress charts with oontests between groups and test soores
reoords are aooessible to the ohildren at all times.

Treats

and prizes for the winners help to stimUlate interest and

.'

competition.

This prooedure together with the enoouragement

of the other teachers has made the ooaoh room a pleasant
place to which a ohild is privileged to go.

Children who

realize their own diffioulties often oome to the coaoh
teacher and ask, "May I oome up and read with yoU?" or "Do
you have ~lace for me in one of your groups?"
The olass members are the nuoleus of five or six reading
groups to which are added Mary D. Hill ohildren from the
first through the sixth grade, whose reading soores plaoe
them at one of the levels ohosen for remedial instruotion.
Usually these ohildren from the grades have little trouble

30
with arithmetic and subjects not dependent upon reading;
with the aid of remedial reading instruction, they progress
from grade to grade as normal individuals who have been
given the special privilege of attending the coach class.
From 40 to 50 minutes a day are spent in definite

..

reading instruction, either in groups or individually. Since
the morning hours are considered best for young children's
reading periods, the groups reading in primers, first and
second readers are called before lunch.

These periods are

longer than those in the afternoon since beginners require
more time for slow reading, slow thinking, much drill and
practice.

The children who are older both in age and

experience, in the coaching program, come at the end of the
day when the periods are from 30 to 45 minutes long.
•

They

also partiCipate in reading activities in other grades in
history, science, language, and geography, and make regular
visits to the public library to do reading of both recreation-

\

al and informational types.
In the six regular groups the levels usually range from
the 0.0 or pre-primer level, through 4.0 and 4.5 which are
fourth grade levels.

The testing program, its procedure, and

some treatment of phonics, etc., will be siven in Chapter III.
For the first eight or ten weeks after the groups have
been organized, they progress as units with the ability ratios
remaining relatively constant.

By this time, however, the
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teacher realizes that the poorer readers are tending to
hold back the more alert children; or one or two in each
group begin to show marked improvement and to surpass the
efforts of their fellows.

It is now necessary to re-adjust

them to other groups, the top students of one group moving
up to jOin students of a slightly higher group.

If the low-

est members of the lowest group do not advance, they seldom
repeat a primer, but are given another on the same or a
lower level.

The selection of the pupils for the different

groups is based on (1) the scores on Grayts Oral Reading
Paragraphs, (2) the ability of the pupils in oral reading,
and (3) the extent of participation in the lesson.
This general rearrangement or readjustment usually
occurs three times a year and children who are mentally
normal and have been retarded for some minor reason, like
irregular attendance or frequent transfers from school to
school, or physical defects which have been corrected, will
find themselves in three or four groups during the year,
having progressed rapidly from level to level after receiving intensive basic training in the mechanics and fundamentals which they have missed some where along the

~ay.

At

the end of the first semester some doubtful cases are tested
for placement in higher or lower groups.

This year, 1945-46,

however, for the purposes of this study a complete testing
program of all 41 children who had been in regular attendance
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for five months, waS conducted in order to obtain numerical
results which have been tabulated in Chapter IV.
In most cases there is no interruption in the routine
at promotion time.

A few individual schedules have to be

modified or enlarged if the children have not been promoted
in all subjects.

(See Mary J.ts schedule on page 26.)

At the end of the school year each child is re-tested
and his score recorded.

If the score shows that his reading

has been raised to the standard for his present grade, he is
returned to his normal class, to be chedked the following
year from time to time for signs of loss.

In the event that

he falls behind his class, he will be returned to the coach
class for further strengthening.

Also at this time of year

new candidates recommended by the grade teachers are tested
.,

and tentatively grouped for the next semester •
The following September members of the lower level
groups are retested for summer vacation loss.

Often a 1.8

or 2.4 score in June will drop by September to 0.0 because
of short memory span and a lack of encouragement and help
at home.

(See cases No. ZII

Figure X

on page

105"

and

l~"

of this study.)

on blue lines on
New pupils from

out-of-town districts are tested for correct placement in
the grades.

Most of these children are easily placed in

normal classes and comparatively few are assigned to the
Opportunity Class.
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Regular reports are made to the Bureau of Research upon
the progress of the special-case children.

Often they are

re-tested for aChievement.
Points concerning the personnel of the class, the testing program, and its statistical treatment, opinions of
educators, parents and former pupils, will be discussed in
the following chapters.

Some common errors with suitable

remedial methods, type lessons, selection of reading material,
et cetera, will also be described.

! '

CHAPTER

II

THE SURVEY OF THE LITERATURE

CHAPTER

II

THE SURVEY OF THE LITERATURE
In a review of recent literature there is evidence
that educators agree on the individualization of activities
for pupils to promote growth in reading. There are widely
different views, however, concerning the extent to which
adjustment to individuals should be made.

Some believe

that reading activities and instruction should be based
on the child's immediate day-to-day interests and should
not be planned in advance.

Others believe that all school-

ing should be planned systematically to prepare the child
for adult life.

Still others believe "that the reading

activities provided should be selected in the light of a
clear understanding of the pupil's immediate and potential
interests; his physical, social, mental, and emotional
maturity; and the culture in which he lives • • • that
26

needs vary as the culture changes. ff
There are also different views concerning the amount
of individual instruction which is needed.

In some

Bchools, most activities are individualized according to
the varying needs of the pupils.

In other schools, pro-

vision is made for group and individual instruction.

Both

26

William S. Gray, Adjusting Reading Programs to
Individuals, No.52, Chapter I, October,1941, p.5.
35

36

views should be considered because there are advantages
in both plans.

In the writer's opinion, much depends upon

the emotional nature, the mental ability, the level of maturity and the experience of the pupil.

The results of research

according to William S. Gray, indicate that "superiority
27

attaches to no single pattern of adaptation."

Results

obtained by using all three plans are highly significant
as to their merit.
"The children who can truly be called nonreaders will
be found at the extreme end of the normal distribution
and will constitute only a small percentage of the total
28

school population."

Each case, however, presents a diffi-

cult problem and requires insight and understanding on the
part of the classroom teacher who must employ individual
techniques in the treatment of almost every nonreader.
The method

sele~ted

for teaching these children must meet

the needs of the individual.

If he fails under one method,

an entirely new one must be substituted so that he will
not develop the attitude of failure.
Experimental Methods.
Many methods have been introduced in the last twentyfive years with more or less success.
27

Ibid., p.4.
28
~.,

(Mildred E. Sherwood), October,194l, p.300.
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29
James Hinshelwood

was successful in teaching nonreaders

whose difficulty he called "congenital word-blindness"
by means of the old fashioned A-B-C method. Fernald and
30
Keller placed strong emphasis on the kinesthetic method
by which troublesome words were taught by tracing and
writing from memory, pronouncing the syllables as they were
written.
Directional Training
31
Orton claimed that reading disability was caused primarily by a tendency to reverse letters and words. Gates
32
and· Bennett advocated special emphasis on directional training, the left-to-right progression along a line of reading.
33
stanger and Donohue developed a method in which individual
letters, combinations of letters, and sounds of letters
were taught with words or pictures as illustrations.
29

As

James Hinshelwood, Congenital Word-Blindness,
H.K.Lewis and Company,Ltd., 19l7,p.30l.
30
Grace M. Fernald and Helen Keller, "The Effect of
Kinaesthetic Factors in the Development of Word Recognition
in the Case of Non-Readers," Journal of Educational Research
4:December,192l,pp.355-377.
-31
Samuel T. Orton, "Word Blindness in School Children,"
Archives of Neurology and Psychiatry, l4:November, 1925,
pp.5l8-6l5.
32
Arthur I. Gates and Chester C. Bennett, Revorsal
Tendencies in Reading, 1933,pp.1-33.
33
Margaret A. Stranger and Ellen K. Donohue, Prediction
~ Prevention of Reading Difficulties, 1933, p.303.
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soon as a few sounds were mastered, words using only these
sounds were learned; then sentences and simple stories were
introduced with emphasis on directional training.
Emphasis £a Phonetic Training
34
Monroe developed a method of remedial reading in which
the sounds of the consonants and vowels are taught. If the
child experiences difficulty in discrimination of like and
unlike sounds, tracing is used.
35
Dolch's method is similar to Monroe's in that he
emphasizes phonetic training.

He also believes in develop-

ing a basic sight vocabulary and the extensive reading of
simple narrative material.
~

Cross-Motor Pattern.
In the schools of today children learn to read whole

words and phrases by the "look and say" method.

Good vision

and good visual memory are neoessary or the method fails.
Some ohildren have diffioulty in moving their eyes from
left to right along

th~

printed line.

Their eye movements

seem to skip baok in the opposite direction. As a result
words and symbols are read baokwards.
34
Marion Monroe, Children !hQ Cannot Read,1932, p.116-35.
35
E. W. Dolch, "Mass Remedial Reading", Eduoational
Administration ~ Supervision, 22:0otober,193?, pp.541-546.

39
36

Margaret

St~anger,

psychologist and reading diagnos-

tician of the Ethical Culture Schools, says that ten to
fifteen percent of the children starting to school suffer
from the handicaps known as cross-motor pattern.

She says

that "unless this condition is more universally recognized
for what it is before faulty habits are formed, these
children are not going to learn to read with the rest of
their classmates."
37

Dr. Stella S. Center,

director of the Reading Clinic,

New York University, to which children come from all parts
of the United States, estimates that "approximately 25
per€ent of the children in each school grade from the first
through high school fail to master reading skills as they
should."

At the reading Clinic, "a diagnostic eye test is

given each child.

With an instrument known as a telebinocu-

lar, eyes are tested for fusion and refraction."

With the

use of simple pictures, toys, instruments such as the flashmeter or projection lantern, the tendency toward crossmotor pattern is discovered.

The child is 'asked to repro-

duce the pictures, toys, words, or geometric patterns which
he has seen.

If he is left-handed mentally, very probably

he will remember the object or pattern, but will turn its
36

David Taylor Marke, (Associated Press Writer), "Help
for the Mental Left-Hander", Louisville Courier Journal,
182:Sec.2,October 23,1945, p.2.
37
~.,

p.2.

I
(

i

/

40
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position completely around.
If the cross-motor pattern exists, remedial measures
are taken.

The alphabet is taught phonetically; the child

learns to make each letter. "He sees it, hears it, feels it
39
vocally, feels it through his fingers."
Many children
have overcome their handicaps within six months.
Experiments and Studies
Many experiments and studies have been made to discover and correct the errors made by poor readers, to determine the relationship between physical defects and reading
disability and behavior.

The following paragraphs describe

remedial plans and experiments which have been tried by
schools, clinics, and school systems.
~

Speyer School Experiment
The Speyer School, Public School 500 of New York City,

was organized as an experimental school in February,1936.
Its purpose was to tryout new methods and materials and a
new general curriculum for the instruction of slow-learning
pupils.

Regular textbook procedure was discarded in favor

of "a series of projects or enterprises believed by the
38
~.,

p.2.

39
Ibid., p.2.

41
teachers and specialists working with them to be of
"40
intrinsic value," such as excursions to places of interest
and the follow-up activities, construction of displays,
large illustrations and exhibits.

Less pressure was put

on reading than at other New York schools; yet much remedial instruction was given, children went ahead at their own
speed, and the results were very encouraging.
Experiments in Green County

~

Schools

On the basis of a brief study of fifteen reading disability cases in Green County, Iowa, in January, 1925, a
similar analysis of a larger series of cases was attempted
in January, 1926 "to determine whether the association of
these reversals (b and d, was and saw,etc.) with inability
41
to learn to read waS really Significant."
The methods for
diagnosis and treatment of cases were based on the comparison of the reading performance of 120 normal and 1?5 retarded readers.

Some of the experiments showed remarkable gains.

In the Green County Laboratory Observation School eight
children were admitted and treated for eight weeks during
the summer of 1926.

A year's gain in reading resulted.

Another training experiment, called "The Cherokee
40
Arthur I. Gates and Mirium C. Pritchard, Teaching
Reading to Slow-Learning pupils, 1942, p.Z.
41
Samuel T. Orton, Methods of Diagnosis and Treatment
of Cases of Reading Disability, Genetic Psychology Monographs
4:No.4 and 5,October,November,1928, pp.338.
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Experiment," waS carried out in the spring of 1927.

Volun-

teer teachers gave individual help outside of sohool hours.
Gains from three-fourths to nine-tenths of a year resulted
from the special help.
A third experiment called "The Council Bluffs Experiment" , was conducted for six weeks during the summer of
1927.

Seven children were given remedial reading instruc-

tion by group tracing and sounding, oral reading, and individual work as needed.

Examination at the end of the six

weeks' training showed an average gain of one year in
reading ability.
In other cities similar experiments were undertaken.
Under individual instruction rapid progress was made.
42

Heck

describes Oakland's basis of classification

which was started in 1918.

Besides normal sections,

special classes known as accelerated,

o~portunity,

limited,

and atypical were formed in which the needs of all classes
of pupils could be met more fully.

Under these classifi-

cations the pupils who were retarded for various reasons,
could return to their

re~ular

classes as soon as they had

made up their work.
43
Backus, gives a brief history of the Washington
42

Arch O. Hecle, Administration of Pupil Personnel,
1929, p.445.
43
Bertie Backus, Assistant Superintendent in Charge of
Character Education, public Schools, Washington, D. C.

43
Experiment in Character Education which "was inaugurated
July 1, 1934, by the Board of Education of the District of
Columbia public schools.

Each school in the experiment

tried to meet its own reading problem in its own way."
44
The Monograph, "Remedial Reading" describes the experiment in the elementary grades, junior high schools,
senior high schools, and vocational schools in Washington,
D.C.

Ten schools were selected and conditions within the

schools were kept as normal as possible, teachers and
counselors being selected from the schools in which they
were to work.

One phase of the character-education pro-

gram was the study of the problems of those children who
had difficulty in learning to read.

Scientific procedures

and measurements were used, the gains of the individual
child were recorded on charts and tables, and a comprehensive program of remedial reading was described in most
minute detail.
"The chief value of the study is a practical one:
educators deSiring to establish remedial reading programs
will find here an account of such an attempt, with details
45
of the methods used and the results obtained."
In the same monograph, a study which was made by Miss
Mildred E. Sperry, at the Child Guidance Center, Pittsburgh,
44
Marion Monroe and Bertie BaCkUS, Remedial Reading,1937.
45
Ibid., p.158.

44
Pennsylvania, is described briefly. It "indicates that
favorable changes in behavior often accompany the cor46

rection of reading disabilities."

Miss Sperry made a

follow-up study of sixty behavior problems who were also
reading-disability cases, with I.Q.ts above 80.

The

study indicated the tendency for those cgildren who make
the greatest progress in overcoming reading disabilities
to improve their behavior as well.
Reports

~

Experiments

Contributions to the conference on reading held in
1941 in Chicago, were part of a vigorous campaign to improve reading and to consider the "specific classroom
problems that should be faced in promoting growth in and
47
through reading at various levels of advancement."
In the reports on "Adjusting Instruction to Individual
48

Differenoes"

were a number of interesting eBperiments

calling attention to plans and procedures Which seemed to
aid in adjusting instruction to the needs of individual
children.

Some of the types of administrative adjustments

are:
1. "Providing speoial reading instruction for pupils
46

Ibid., p.153.
47
William S. Gray, op.cit.,p.l.
48

Donald D. Durrell, 1941,p.79.

45

with low vision, poor hearing, severe speech defects, or
other conditions which particularly affect reading.
2. Classes for severely retarded readers.
3. Ability grouping in reading throughout the entire
49
school."
In the Same report by William S. Gray is an article
on the "Reorganization of the Primary Grades in Minneapolis
50

in a Single Administrative Unit.1t

The first four grades

including kindergarten, were designated "The Early Elementary School" and the children spent a whole year in each
grade with no acceleration during the year to a higher grade
and no non-promotions.

Instead each child was given a pro-

gram according to his needs and allowed to progress at his
own rate. The teachers were encouraged to remain with a
class for two or three years.
No scientific research has been conducted to show what
the effect of the reorganization has been on the children's
development; but the supervisory and administrative groups
in the school system agree that it has solved many of their
problems and that success is found in the schoolrooms where
the teachers and children "exhibit not signs of strain or
insecurity, but rather deep enjoyment, satisfaction, and
49
Ibid., p.84.
50
~.,

(Bernice Newell,) 1941, p.90.

46
51

growth - both child and teacher growth."
Most children will be found ready for reading; others
will not be ready, and for them an eoctended reading readi52

ness program must be planned.
SOIDe psychologists and educators advocate the postponement of the teaching of reading until children reach
the second and third grades.

Below is a plan devised by

the Winnetka Public Schools which proved that postponement
was profitable.
53

Individual Plan of Instruction in Winnetka, Illinois.
Having found through experiment that it is safer not
to teach children to read until they are mentally six and
a half years of age; a controlled experiment lasting eight
years waS tried to see if there was harm in further postponement.

There were two groups; the control group of

pupils began to read with systematic instruction in arithmetic and spelling during their first yeat at school; the
experimental group had a rich program of activities with
no drills, nor reading classes during the whole day.

For

the first two years the control group was more advanced;
51
~.,

p.90.

52

J. Wayne Wrightstone, Determining Readiness for
Reading, No.6, p.45.
53

William'S. Gray, op.cit.,1<J4l,p.90.

47

by the end of the third year, the two groups were approximately equal; by the end of the fourth year, the experimental group was ahead of the control group and continued
its superiority through the grades.

"This program of

freedom from pressure • • • has resulted in our having
very few cases of remedial reading and in an exceptionally
54

high average iIi reading ability."
Bernice Newell reports another study called, "Administrative Provisions for Individual Differences in Minne55

apolis. "
"In this preliminary study of each child's basic skills
special attention is given to reading needs of the more serious
56

oases."

In Grade Three a remedial program is given to

retarded readers and continued through the intermediate
grades and junior high school.
"The childrell seleoted for remedial reading are grouped,
in so far as is possible, according to the disabilities
revealed in the word-recognition test and the oral-reading
test, those children having similar disabilities and approximate achievement being grouped together. • • The groups are
kept rather small, approximately eight or ten pupils 54

Ibid., p. 95.
55

56

~.,

(Newell, Bernice), 1941, p.106.

illQ.., p.:J.06.
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large enough to permit sub-grouping and small enough to
57

allow needed individual attention."
This program is

ve~y

similar to the one which has devel-

oped in t he Mary D. Hill School Opportunity Class.

The

organization in Minneapolis, however, comprises the whole
system of the elementary schools.
The Montefiore School ih Chicago provides a combination
of special school and clinical facilities.

A study of 250

elementary school boys revealed retardation in reading of
two to five years.

"No doubt, reading disability was a
58

factor in preventing proper social adjustment,"

since all

boys are transferred to this school because they are socially
maladjusted in the regular schools.

The reading program

is planned to overcome reading disability as a cause for
sooial maladjustment and emotional instability.

When many

of the boys find that they can read, they cease to be problems
and they begin to adjust in spite of other handioaps.
"In traditional schools, little has been done to help
deficient readers, except to extend the hours of practice
before or after regular school hours, or to apply some form
59

of punishment."
57

Ibid., p.106.
58

Ibid., (Edward H. stullken), 1941,p.309.
59

Gertrude Hildreth, op.cit.,p.669.
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60

Gertrude Hildreth

tells of the Los Angeles plan which was

adopted to handle special classes of children who were
enrolled in regular classrooms where they would fit socially.
Although they were retarded in reading they were able to do
other school work fairly well.

In almost every case dis-

tinct improvement and change in attitude were noted.
She mentions also a program conducted by a neighboring
college in a Pennsylvania elementary school in which thrse
~

fields were included: narrative reading, reading of the
history text book, and the reading of written arithmetic
problems.

In each subject, drills and special attention

were given by the respective teachers.

At the end of the

drill period, the Lowry Intermediate Reading Tests were
given, and as a result of the experiment, marked gains were
61
noted on all tests.
In St. Louis, at the Washington University, there is
an educational clinic "for pupils having difficulties in
maintaining successful standards in the elementary or second62
A remedial program for each child is set
ary schools."
up on the basis of findings by the Department of Education
and Psychology.

Work with groups and individuals who have

60

ill!., p.276.

61
Ibid., p.279.
62
Bulletin of Washington University of St.Louis,
January, 1941,p.13.
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severe diffioulties is provided for students enrolled in
oertain of the Eduoation oourses, who are preparing themselves to do diagnostio and remedial work in the publio
sohools.

Causes of diffioulties and kinds of suooessful

remedial work are summarized in olass sessions.
Under the supervision of Mrs. Helen B. Keller,

63

"Adjustment C" rooms were organized in the Los Angeles
publio sohools in September, 1926, to provide remedial
instruotion in reading.
The children in these "Adjustment
readers, some with marked disability.

C~

rooms were non-

They were enrolled

in regular olasses where they fitted sooially and where
they often exoelled in other sohool work.

ttExoept in rare

oases, non-readers are quite capable of taking part in all
64
olassroom work not directly dependent upon reading."
Fifty percent of the ohildren eome from the 3B, 3A, 4B,
and 4A classes.

For the first two years it is difficult

to determine whether a slow-learning child is a non-reader
except in very marked cases.

This probably accounts for

the faot that the greater percentage came from the third
and fourth grades.
During five years, from 1926 to 1931, the adjustment
63

Grace M. Fernald, Remedial Techniques in Basic
Sohool Subjects, 1943,pp.151-156.
64
Ibid., p.152.

51
rooms were maintained in various seotions of the oity
as oenters to whioh sohools oould sent their reading
disability oases.

Most of the ohildren had intelligenoe

quotients of 90 or better, but exoeptions were often made
and some oases with I.Q.'s below 90 were enrolled.

The

tables and figures show enoouraging results and interesting
data.
The Clinio Sohool was established in 1921 at the
65

University of California at Los Angeles.

Only oases

of normal or superior intelligenoe are handled here; but
often the ohildren have extreme disabilities, suoh as,
word-blindness and speeoh defeots.
ers, spastios, and epileptios.
aooording to their diffioulties.

Some have been stutter-

The ohildren are grouped
As soon as they have

oompleted their remedial work, they return to the sohools
they oame from and new ohildren are put in their plaoes.
In the literature it will noted that the suooess of the
slow learner is being oonsidered as well as that of the more
intelligent ohildren, although aotual work seems somewhat
soattered and experimental.

Some researoh has been done

on the value of phonics, grouping of ohildren aooording to
aohievement, the individual differenoes among these ohildren
and the various methods and teohniques whioh may be used.
65

Ibid., pp.3,4.
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Most of the authorities agree that children should
not be forced to try to learn to read until they are
ready.

Thus they will not be faced with failure at the very

beginning of their school life.

The Winnetka, Illnois,

schools have removed all fixed standards and have given
the teachers utmost freedom to use their own judgment as
to when children are ready to read.
At the Speyer School, in New York City, it is believed
that for Slow-learning children reading should be treated
merely as one of the tools that may be employed in achiev66
ing a satisfactory educational adjustment.
Here also the children are allowed to progress at their
own rate of speed, trying out new methods and materials
especially suitable for slow-learners.

In the Oakland

schools this plan is extended to all children from those of
limited ability to the accelerated classes.

Los Angeles

has launched suocessful experiments in many schools

to

provide remedial instruction in reading while ohildren are
adjusted socially in regular classrooms.
Conclusion.
Sincere efforts are being made to educate the slowlearners, experiments and adjustments have been made but
there is still a long way to. go.
66

The problem is a serious

Gates and Prichard, op.cit.,p.62.
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one and takes on vast proportions in the light of statements made by W. B. Featherstone who says, "In every
sample of one hundred pupils selected at random from the
elementary schools of the nation, there are at least twenty
who must be regarded as slow-learners" which "means at
least four million for the country as a whole. • • Ponder
the consequences for the general welfare of permitting
that number of future adults to grow up illiterate, uncultured, and uninitiated in the American way of life."

67

Special consideration to the progress of slow learners
should be given, regardless of the methods used.

The problem

is in every school and the solution depends on the individu-

,

,

al school situation.
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THE TEACHING OF REMEDIAL READING
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THE

MARY D. HILL OPPORTUNITY CLASS

In the following chapter an attempt will be made to
present the importance of teaching reading to slow-learning
children and then, specifically to give simple methods
which may be used with groups of from two to ten pupils,
or with individuals who need private coaching.
Attention will be devoted to the child with a reading
difficulty, the objectives of the teacher, a description
and classification of errors and remedial methods, oral
and silent reading, games, lesson plans, drills, and some
speech correction.
Importance of Reading.
In the curriculum of the elementary school no subject
occupies such an significant place as reading.

It is con-

sidered the most important learning tool for a child to
master, not only for the gifted child, but for the less
fortunate pupil in the slower group or in the ungraded
class.

It is also a social tool.

If a child, growing up

in this country, free to choose the things he wants to do
is to be an intelligent and well-informed citizen, he must
be a reader.

Advertisements, newspapers, information about
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airplanes and machines, community projects, books for
entertainment, comic magazines, and many other materials
come into his daily experience.

These all help to form

his opinions and ideals, and to give him information and
recreation.

"It is doubtful that any other more satisfao-

tory and oonvenient means of oommunicating, preserving, and
spreading thought, than reading, will ever be developed
suffioiently to make it unnecessary for children to learn
68

to read."
Dr. Zenos E. Scott says, "In teaching ohildren how to
read intelligently and with understanding, the foundation
is laid for observation of fact - - the development of
incident and motive; for clear thinking; for insight into
the relation of ideas; for power to separate the signifioant from the insignificant; for power to organize and
present ideas and ooncepts.

From this point of view, read-

ing is truly a basic art; the teaching of reading is the
69

most fundamental of all subjects."
Unfortunately all children are not equally oapable
of learning to read.

Many groupings of different levels

are taught by all teachers in all grades.

"Reading dis-

abilities are frequently related to emotional strains and
68

Marion Monroe and Bertie Backus, Remedial Reading,p.2.
69

Zenos E. Scott, Course of Studl in Reading for Elementarl Sohools, Louisville, Kentucky. TForwD~d 1942.)
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undesirable attitudes and behavior,"

caused by failure

in reading, or resulting in reading failure, or going hand
in hand with the reading disability and related to some
other factor,

The large number of children needing re-

medial reading instruction justifies its being made a part
of the curriculum in the public schools.

Often there are

children who cannot be reached even by the instruction
given by a good remedial teacher, those children who become
reading problems who have been in school for years, have
never learned to read, and rapidly become retarded personality problems.
The attention of educators has been called to the
seriousness of reading failure because recent experiments
have showed relation between reading disability, school
failure and behavior problems.
Oonduct or behavior and the factors which
influence conduct or behavior are all of
one piece 9 -All of education has conceivably an influence on conduct and all elements or procedures in education which
may influence conduct, must be taken into
account in a scheme of character education. 71
Estimates have been made that from eight to twenty
percent of school children have reading disabilities and
70
Marion Monroe and Bertie Backus, op.cit.,p.4.
71
Marion Monroe and Bertie Backus, Remedial Reading,
p.4., quoting Frank Freeman, Journal of Educational §££!ology, December,1936,
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that from twelve to fifteen percent of the school popu72

lation are sufficiently retarded'to need remedial work.
These large numbers present a serious problem which cannot
be ignored.
Reading causes most failures in the primary grades.
In the upper grades inability to read causes failures in
geography, history, and even in arithmetic where problems
must be read.

The writer prefers primary cases where the

difficulties have been diagnosed early.

Older children

present more difficulties because their reading disabilities are often related to emotional strains and undesirable
attitudes and behavior.
Methods Adapted to the Child's Difficulties.
Each child presents a problem different from that of
every other child.

Teaching procedures must be changed and

adapted to meet the individual's needs.

Learning to read

is a mechanical process which can be made a living thing
73

through understanding.

A child must be respected; his

worthwhileness must be made positive to him; then he can
be reached.

It is necessary, therefore, to select methods

to meet particular problems.
72
~.,p.3.

73

Margaret Leckie, op.cit.,p.3.
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Attitude Q! Teacher and Ohild.
The teacher should create a situation as natural and
enjoyable as possible.

The first lesson will be the most

difficult to pupil and teacher alike.

It is during this

period that the "You and I Fellowship" must be established.
The teacher needs to consider her procedures in terms of
74

her own personality and her relationship to the child.
Teachers often forget that they are important experiences
happening to children, especially the coach teacher who may
succeed in bringing her pupil encouragement and suocess
that will color the rest of his school life.
avoid creating

a~

She should

impression that he is taking special

work as a punishment for poor reading.

She should be gener-

ous in her praise, point out improvement and simplify drills
to the extent that there will be more suocesses than failures.
With methods adapted to his difficulties, an encouraging
teacher oan soon point out to the child that he is making
progress.
An Oral Reading Test.

A diagnostic test will indicate the individual's outstanding errors.

The Gates Oral Reading Paragraphs is a

simple test, agreeable to children who are encouraged by
the short, easy paragraphs at the start.
74

Ibid., p.3.

As the child reads
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aloud from one copy of the test, the teacher marks the
errors with a pencil on a similar sheet.

Words mispronounoed

or unknown are encircled; words omitted are encircled with
a twisted curl on the topl&;. words or phrases repeated
are underlined.

No mistakes on one paragraph or only one,

gives a soore of four; two mistakes give a score of three;
three mistakes give a score of two; four mistakes give a
score of 1; more than four mistakes give a score of zero.
The scores are added to make a raw score.

The HB-Scores",

which aooompany each packet of tests, in terms of the raw
scores will give the pupil's rating or grade placement.
Raw Score

B - Soore

1
2
3
4
5

1.4
1.6
1.8
1.9
2.1
2.3

6

Raw Soore

B - Soore

21
22
23
24
25
26 to 34

4.7
4.9
5.1
5.2
5.4
8.0

etc.
If a child's raw scores total 5, this indioates a
B-Score of 2.1, that is, he is doing work equal to the end
of the first month in the second grade.

A raw soore of 25

indicates a B-Score of 5.4, or work equal to the end of the
75
fourth month of the fifth grade.
This test should be given again every four or five
months to check for progress.

In this way, the pupil will

75
William S. Gray, Standardized Oral Reading Paragraphs.
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be encouraged and the teacher will discover which objectives
have been reached and which points need to be clarified •

.&!. Experience With .! Very Slow Group in the Mary D. Hill
Opportunity Class.
The following routine was used in teaching a group of
four very slow children, aged eight, nine and ten who knew
no words after all of the accepted primary methods were
used with them.

The teacher discovered that they had an

ear for phonetic combinations; yet they did not know which
letters were combined to make them.

For instance, if the

teacher said, "What does i-s spell?" or "lfbat is a-m?"
or "a-t?" they would always give the correct sound.

But if

she said, "How do you spell 'is', or 'at' or 'am'?", they
did not know which letters to use.
or at or

~

They did not know 1£

when these words were pointed to on the board.

The teacher asked them if they "knew their ABC's,"
Arthur, who was nine, could say them all in order; Albert,
who was ten, said the first ten or twelve letters and

th~n

skipped over to X Y Z; Billy, who was eight, could not say
any; and Juanita, who was ten, said, "a, b, c," and gave up.
The teacher told

1\,.dt
them~saying

the alphabet was not im-

portant if they could read the letters from the board or
from a card.

She printed them in order on the board and

only the first two boys could read them.
were saying the letters, not reading them.

In fact, they
The teacher
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asked them to read only the ones to which she pointed.
The few they knew were a, b, c, and x, y, z, because of
their position at the beginning and the end of the line
of letters.

Even these were not known when the alphabet

was erased and the letters isolated.
The teacher proceeded to oall attention to the formation of certain letters, i.e., the round

0,

the b with its

straight back,the t with its cross piece, etc. Only a
little porgress was made during this lesson.
The next day the teacher gave each child an envelope
oontaining three-inch cards with the 26 letters of the
alphabet printed on the front and baok.

A small red dot

was plaoed above eaoh letter to indicate the top of the
card.

Each letter was

~

a line.

After working with a

few of the cards, four very different letters a, m, t, x,
were assigned to be learned for the next day.

\Vhen the

class met again, the teaoher found that only the a had been
really learned.

She assumed she had made unwise seleotions;

so she chose three other letters, e, s, v, plus the original
a.

She told the ohildren that the e was like the

0

with a

pieoe bent back, the s was a snake and sounded like one and
the v was for Viotory.

Billy learned v immediately and

always oalled the letter, "V for Viotory".
A Kinesthetio Aid
After three or four days with no progress being made,
the teaoher decided that these ohildren needed a kinesthetio
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aid.

Besides making up a story about each letter, such as

"f is a candy cane", "m has two hills",

"0

is a round dough-

nut", "k is made with three sticks", stc., she had the
children trace each letter with the index fingers as they
said, Us is a snake", "t is an umbrella", "x is a cross
mark", "z is a zig-zag".

As Billy made the three parts

of the z, he said, "Zig, Zag, Z!"
From that time on they had no trouble learning all
of the letters.

They not only looked at them; they had

an interesting association for each one; and they had a
feeling for the shape of each letter.
One seldom finds a group as slow

as the above-mentioned

one, especially since all four ohildren had reaohed a reading
readiness level and should have begun to read simple words
and sentenoes.
Grade-Plaoement of Opportunity Children.
In September, 1945, eighteen ohildren were enrolled
in the Opportunity Class, eleven from the Mary D. Hill
district, and seven speoial oases from other oity schools.
Those entering the sohool for the first time were tested
for placement in the regular grad,es iIi the school.
For eaoh ohild with different levels of aohievement,
a program was worked out with the regular grade teaohers
who were to give them extra time and speoial attention.
In testing the Opportunity ohildren, a distribution
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of reading scores from 0.0 to 4.2 resulted in the formation
of five groups.
re~ular

To these groups were added twenty-three

grade children whose reading scores placed them

in one of the five groups.
from 2B through 6A.)

(They were pupils in all grades,

The majority of them had been carried

over from the term before and only a slight re-arrangement
was necessary to accommodate the new pupils.

There was no

individual coaching during the fall term.
In January, however, when there was no possibility
of starting another beginning group, a new child from a
fourth grade in a private school, a non-reader, entered
Mary D. Hill School.

While awaiting the disposition of this

case by the Board of Research, the Opporunity teacher has
placed him in a third grade where he seems to fit socially,
and has set aside a short reading period for his individual
instruction.

His work is included in the

"Typica~

Day in

an Oppotunity Class" page 69.
Oral Reading

~ ~

Part of Remedial Instruction.

After many years of silent reading in which oral reading
has been frowned upon, teachers are realizing that they
have been neglecting a valuable tool by which they can keep
constant check on their pupils' reading progress.

Many bad

habits, such as careless skimming, gueSSing, mispronounciation and wrong interpretation, have developed without the
teacher's knowledge.

Silent reading should be checked
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<,'

carefully through questions by the teacher, the answers
to which should be read aloud.

Other devices, such as

dramatization and periods for original questions, sharing
information or verifying statements by the pupils, require
oral reading.
76
77
Judd and Buswell stress the point that oral reading
should receive the greater emphasis until the rate of reading approaches the rate of speech, which is about the fourth
grade.

"When a pupil reads orally, he has the best oppor-

tunity to sense his own mistakes.

He adds new understanding
78

to t he sentence or the passage he has studied."

"There

is no doubt that many pupils in the primary grades are
retarded mn their reading growth because of lack of adequate
79

opportunity to read orally."
. In remedial work the teacher must know exactly which
wrrors the pupil is making.

All reading, therefore, must

be oral for the first few weeks.,

Later, short periods of

silent reading may be used during the coaching hour.

Very

easy material must be read, however, in order that few
76

Charles J. Judd, Reading, Its Nature and Development,
Vol. II, No.4.
77

Guy T. Buswell, An Experimental Study in the EyeVoiee Span in Reading, Educational Monograph, No.17.
78

Course of Study, Reading for the Elementary Schools,
Louisville Public Schools, Louisville;-Kentucky.
79

Roma Gans, op.cit.,p.23.
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mistakes will be made.

After oheoking quiokly for oontent,

the teacher may ask the children to read the lesson orally
for a double-oheck.
At all times in the remedial work, questions and corrective devices should be used to check the childts comprehension of material read.
goal of reading.

This, after all, is the tinal

The majority of children are able to get

the meaning of passages read.

Those with limited ability

are trained with simple questions requiring simple answers.
Text:

Billy lived in the big red house.

Questions:

1. Who lived in the big red house?
2. What are the two words that tell what
kind of a house Billy lived in?

With beginners, it is important that they read orally
in order that they realize that they really are reading.
With experience and a gradual training to find simple information silently, they begin to increase their speed and
accuracy of word recognition.

Soon, whole pages and sec-

tions can be read silently with only an occasional oral
passage read as a check-up.
Selection of Reading Material
The selection of reading material is important.
should be full of action and easy to read.

It

It subject

I

I

matter should suit the childts age level, and at the same
-time, should be written to suit his reading level.

This
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kind of material is scarce and hard to find.

"Studies

have shown that physical make-up of material has some
80

effect on reading choices."
rather than small ones.

Children like large books

Brightly colored book covers are

of greater interest to them than brovm or gray ones.

Books

with large, clear print and bright, colorful pictures and
illustrations also appeal to young children.
When beginners leave the pre-primer stage and are
given hard back books, they really feel that they are making
progress.

Most new books do not have grade levels printed

on the outSide; and children who are sensitive about their
backwardness, like paper covers for their books so that no
one will guess their grade levels.
Series Books
Series books are very valuable.

Their vocabulary is

over-lapping, the repetition of drill words comes without
effort, and no words are lost as in the case when a new
series is introduced.

Children like series books because

of their acquaintance with the characters, their pictures,
and their further adventures.
The number of pre-primers that accompany anyone reading
series varies from one to three.

"It would seem,"

80

Mary E. McCarthy,op.cit.,p.4.
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at least, that it is sound psychology to read a number
of pre-primers before attempting to read amall type, more
mature content, and more complex sentences of the average
81
primer. "
One of the best is the Gates-Huber-Peardon series
82

beginning with the pre-primer, Off We Go,

and ending with

the fourth reader, Let's Look Around.

In OffWe Go there
are 42 new words which are found again plus 21 new words
in the second book, Now We Go Again; .' all of these 63 word s
appear in the third book, Jim and Judy, plus 146 new ones.
They are grouped in the back of the books listed under the
numbers of the pages on which they first appear.
reader is, Down Our street, the second is, We

The first

~~,

third, Wide Wings, and the fourth, Let's Look Around.

the
The

authors of the fourth reader are Arthur I. Gates and Jean
Ayer.

Another excellent series is the Easy Growth in Read-

ing Series, Pre-Primer through Grade Six, by Gertrude
Hildreth, Annie Lou Felton, Mabel J. Henderson, and Alice
Meighen.
Regardless of the material used, the child must succeed.
He must' be satisfied that he is learning.
81

E. Swan, ~.Relative Difficulty of Abstract Words
and Words With Meanlngful Concepts, Master's Thesis, University of Idaho, 1939.
82

Arthur I. Gates, Miriam B. Huber and Celeste C.
Peardon, Off We Go, 1939.
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The Mary D. Hill School has been fortunate in its
opportunities to obtain suitable books.

The primary

supervisor, Miss Mary Browning, at the Board of

Education~

and the supervisor in charge of Special Classes, Miss
Mary May Wyman, provided a number of good series readers
and book-lists from which to order supplementary material.
Money, made from the sale of old newspapers and magazines brought to school by the children themselves, was
made available to the teacher who was able to select books
which were within the scope of the children's understanding.
Thus, a variety and an unusual selection of good readers,
colorful and bright, were purchased for the children of the
Opportunity Class.
~

of Books
As soon as the children begin to use books, training

in the care and handling of books should begin.

A list of

rules should be made and observed.
How to care for books:
1.
2.
3.
4.

Have clean hands.
Use a book-mark.
Open the book carefully.
Turn the pages caref~lly.

A TyPical Day in

~

83

Opportunity Class.

The children enrolled in the Opportunity Class report
83
Course of Study on Reading, Louisville Public Schools,
op.cit.,p.19.
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to the "Coach Room" and their attendance is recorded by a
representative of the class.

They ;;-:Doceedi to the home

rooms to which they have been assigned through grade-placement tests.

They remain in these rooms until their individual

programs call for a change of teacher or class.
Meanwhile, the coach teacher has early morning duties
to perform before her groups are called for remedial reading
instruction.

She conducts a simple library service for slow

children in her room where they feel free and unashamed to
borrow the easy books for the extensive reading activities
in which the grade teachers are interested this semester.
The children exchange the books as they finish them, and
the teacher records the transactions and helps with the
selection.

The use of books designed for average children

presents a difficult problem to the teacher of retarded

An

children who often resent being given "baby books".

assorted set of bright, colored, beautifully illustrated
story-books differing greatly from the ordinary school
readers has been sent to the Opportunity Class by the
Supervisor of Special Classes.
After the library business has been completed, the
teacher may have a new child to test for grade-placement
or for a reading score.

The reading test procedure is as

follows:
The Gray's Oral Reading Paragraphs test is given
according to the directions accompanying the sheets.
84 Gray's Oral Reading Paragraphs,op.cit.

84
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Errors such as addition of words, omissions, mispronounoiations, etc., are reoorded om a test by the teaoher while
the ohild reads aloud from another oopy of the test. He
begins to read Paragraph I regardless of his grade and
oontinues until he has made seven errors in eaoh of two
oonseoutive paragraphs.

The teacher oomputes his score

and if he is a candidate for remedial reading instruction,
he is assigned to a group and placed with a regular grade
teaoher for a trial period.
Reading With the First Group.
After these preliminary duties have been disposed of,
the coaoh teacher sends for her first group who read on a
second grade level.

She has worked with most of these

children over a period of many months, and so, is able to
give definite instruction in several reading te«hniques,
such as phonetic drill, finding central theme of a paragraph, reading for content, etc.
On this partioular day the group is reading, "Dudley
85

Duck in the Well,"
reader,

!a!

by Elsie Reid Boyleston, in a second

Easy Road.

In a previous lesson the first half

of the story had been prepared and assigned for home study.
This is to be read aloud as a cheok before

proo~eding

with

85Gertrude Hildreth and Others, The Story Road, Easy
Gr~Nth in Reading Series, 1941,pp.2-12.
.
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the story.

There were a few troublesome words and phrases

yesterday which should be reviewed today.
The teacher says, "Lucy, what is the duck's name?"
Lucy: "Doodley Duck."
Teacher: "Spell the first name while I print it on
the board."

(Lucy spells 'Dudley'.)

Teacher: "I will write his last name, too.

Do you

notice that both of his names start with the same two letters?
Do you know his last name?

Say it."

(Lucy says 'Duck'.)

Teacher: "Now say it again, but leave off the k-sound."
(Lucy who has had considerable phonetic drill gives the
correct sound.)
Teacher:"The slllIlle Du-sound is in the first name. Say ft."
(Lucy says it correctly.)
After similar drills on two or three words with other
children, the first half of the story is read orally, each
child reading a page •
,
Teacher: Everyone gets a "one" today except Aline; but

.

she's new in our group and it will take a few days for her
,)

to catch up. (To Aline) "YDU still are having trouble with
the word alone, aren't you? Maybe this card will help."
(Teacher writes the word on a card and asks the child
to~race over the word with her finger spelling it as she

traces.
learn.)

She is given the card to take home and trace and

7 3
Teaoher: "Now ohildren, letts look at the next page.
Whom does Dudley next meet?"
(Children answer from the pioture - "a snail".)
Teacher:

"Find his name on the page and tell me what

kind of a word it is."
Mary: "It's a "joker" word with a double vowel sound."
(4

Teaoher: Will you tell Aline what you mean by a double
vowel?"
(Mary points to a oard on the wall upon whioh is printed
the verse: "When two vowels go walking,
The first one does the talking. ff )
Teaoher: "Whioh vowel in snail does the talking?"
(Answer - a.)

ffW'hat does .!!!a spell?"

(Children answer oor-

reotly.) "Then what is the word? Do you know any more words
whioh sound like snail?"

(Children givemail.sail. rail,

hail, eto., whioh the teaoher prints on the board.)
Teaoher: ffWhat does Dudley want to know about the snail?"
(Answer - how he got in the well. )
Teaoher asks other oontent questions oovering a paragraph or two at a time, suoh as:
Is Dudley worried about staying down in the well? (There's
a differenoe of opinion on this.)
When did Dudley deoide he had better try to get out?
How did Dudley try to interest the frog in the outside
world?
How did Dudley triok the frog into telling his seoret?
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What is Dudley sajring Hurrah for now?
These questions are sometimes answered in the children's
own words, but more often are read aloud from the book.
After a few comments on the ending of the story, the
fine secret the frog had, the last half of the story is read
orally so that no points will be missed and no difficult
words Oyerlooked.

If strange words are found, a drill simi-

lar to the one first one may be used, or just the ordinary
word drill on the board may suffice.
When the teacher locates a sound which is frequently
confused, she should exercise much care in presenting the
the letter, its form, its sound, and its relation to other
letters in the word.
After the children see that their marks are recorded
in the little black book that lies within reach on the
reading table at all times, they depart for their respective
rooms.

Some are to contact the members of Group II whose

reading period follows immediately.
A Reading Lesson with Group Two.
Two
Group~has

also been with the coach teacher for months

but has made less progress than Group One.

This is undoubt-

edly due to the lower mentality of its members.

They have,

however, made greater gains in the past five months because
they have at last reached the level of readiness through
painful repetition, word drill, phonics, simple questions

75

and answers.

They have reached the first reader, level two,

in the Easy Growth in Reading Series, and today's lesson is
85

"Bushy Tail and Chatter-box."
reader called Good Stories.

by Nicholas Radlov in the
Three children who knew their

lesson perfectly the day before, will act as audience to
the other six children who will read the story aloud with
few comments, from the teacher.

The audience does not hesi-

tate to stop and correct a reader's mistake.

The audience

also passes judgment upon the marks ·for the little black book.
Teacher: "Turn to the next picture. Vfuat do you think
the frog is saying?"

(.Answer - Ker-chug.) "It may be a

little too early to read this story as far as seasons go.
Why?

Turn on the next page and see."
(Children see Spring has

~

and know that it is not

spring in January.)
With this group the teacher reads much of the story
aloud with the children to keep the thread of thought intact,
and to provide very simple questions.

These are children

with short memory span, flighty attention, tone deafness,
word blindness, disabilities that often accompany low mentality.

Only the simplest exercises are attempted because

of feeble reasoning power and slow reactions.
Q.uestions like:
See if you can find out what the frogs know.
86

Hildreth and Others, op.cit. ,pp.36-34.
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Who are the new peoole in the story? (Find in picture.)
Why did they come out of the water?
Did the frogs tell their secret?
A turtle came out of the water.

Why?

How many people are out now?
What did Mrs. Duck answer?
Why did Mr. Robin come out?
Just then - what happened?

Don't guess from the picture.

Find the line in the story.
After the story has been read, a word and phrase drill
made up of the children's own errors is printed on the blackboard.

If time permits, the whole story should be read again

with special attention for the words and phrases on the
board.

If not, then only the sections or sentences in which

the drill words are found will be read.
The children in this group act as messengers for Group
Three whose lesson will begin.
A Reading Lesson with Group Three.
Group Three is composed of seven ungraded children
whose reading scores averaged 0.2 in September.

Their

average chronological age is 11 years and 7 months while
their mental ages average 7

ye~rs

and 11 months, making them

3 years and 8 months retarded mentally.

They have been in

school from three to six years and have not learned to read.
These children, then, may be classified as nonreaders who

??

have "failed to learn to read after systematic instruction
87

in a normal situation,"

although they are low mentally.

Today their lesson will be "Mr. Rooster and the Ducks"
which was prepared yesterday and read at home, and "Little
Elephant and the Water" which will be introduced today and
prepared for tomorrow.

They are found in

~

in story,
88

primer level two, of the Easy Growth in Reading Series.
After the first story has been read, page by page, with
every word checked and re-checked if found to be troublesome,
the new stQry is talked about, the pictures are inspected
and the characters are discovered to be old friends met
before in the level one primer.
Lindsey: "I know who this is - Little Esselleft!"
Teacher: "Children, let's teach Lindsey how to say
Elephant."
The teacher remembers that Lindsey did not learn the
word in the other book, but hoped he might acquire it this
time.

She knows that Lindsey is anxious to correct the

baby-talk he has used for ten years which consists of "top"
for "stop", fIdem" for "them", "widdle" for"little:' He
watches the teacher's lips and tries hard.

Sometimes he

succeeds with the word, sometimes he does not; usually he
8?

p.436.

Arthur I. Gates, The Improvement Q! Reading, 1935,
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Hildreth and Others, op.cit.,pp.36-51.
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forgets unless the word appears often.

The teaoher knows

that a formal phonetio drill or an explanation of the

~

sound would be wast'.eO. effort; so she divides the word into
two sounds, not written, only spoken - ellie and fant.
Teaoher: "Can you say fan?
Lind sey: •,Fan."
Teaoher: "Now put a .1 on fan. What does !!!.!!1 spell?"
(Child answers oorreotly.)
Teaoher: "Now say ellie."(He does so.} "Now put ellie
and fant together."
Lindsey: "Ellie-fant."
Teaoher: "That's right. Now say it faster. Bring the
two parts oloser together. tt (Child says the word hesitatingly but oorreotly.)
The teaoher then lets all the ohildren say elephant·
to oheok on other speeoh defeots in the group and to save
Lindsey some embarrassment.
Teaoher: ttNow let's see what has happened to Little
Elephant. tt
The ohildren oan see .rom the pioture that the elephant falls into the water.
Teaoher: "Find the line that tells that he fell in."
(There are only six lines on the page.)
Teaoher: "How did he

happen~to

fall in?"

Charles: (after reading, "He looked in the water. He
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looked and looked and looked.") "He looked too deep, and so
he fell in."
Teacher: "Who would like to read the whole page?"
(One child reads it.)
Teacher: "Let's look at the next page and see who has
come into the story."
Ohildsen:

"A tiger."

Teacher: "Look over the page and see what kind of a
tiger he is." (Ohildren look at picture and say mean and
yellow.)
Teacher: "You'd better read and not guess."
Billy: "He is Baby Tiger."
Oharles: "He's a good tiger, because he says, 'Can I
help you?'"
The next two pages are read easily enough because there
are no new words.

On the last page of the assignment where

Baby Tiger falls in, too, the teacher says:
"How does Baby Tiger try to help Little Elephant?"
Billy: "I could read the page if I knew this word."(He
pOints to catch.)
The teacher prints the word on the board.
-Teacher: ttDo you see any little words in it?" (Children
spell out

~

and cat.)

Teacher: "If you take out the word cat, what do you have
left?

That's right - ch.

What does ch say?tt (Some of the

80

children know it.)
we have?"

"Now let's put ch on cat and what do

-

-

"Catch", they all say in chorus.

Teacher:

"Now Billy, do you want to try the page?

We'll help you if you need it."
Teacher:

(Billy reads.)

"And so Baby Tiger fell into the water, too!

Well, we'll have to wait until tomorrow to see what else
happens.

That's all we'll have time to work on today.

Let's go back to the beginning and see if we can read it all."
Practically all of the reading in this beginning group
is oral because both teacher and the children must know
which words they do not know and which errors they make.
Only short passages are read silently to
ing to very feeble reasoning powers.

~iV~

simple train-

Five of these children

will be transfered to straight ungraded classes in other
city schools as soon as places are available.

They will be

replaced, as members of Group Three, by other children
selected from the slowest in Group Two and from other
classes in the school.
After Group Three's lesson the teacher takes a combination recess and lunch period, following which she has an
individual lesson with the new pupil whose placement depends
upon his test results which have not come from the Bureau
of Research at this writing.

He is an absolute

be~inner

in reading although his number work is on a third grade level.
At the time of the testing at school it was found that he
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knew most of the alphabet and. the two words to and
could spell and write boy

and~.

ia.

He

The third grade teacher

found him eager to learn to read; but in a week's time
during which she has worked with him in a very easy book,
he has not retained a word.
This week he has been turned over to the coach teacher
who believes that she can teach him by the hand-kinesthetic
89

method.

He has been given a word file in which he can

place word cards under the proper letters.

On the word

cards are written or printed the words in the first lesson
in the book he wants to read.
In his first lesson, he is given his choice of many
90

easy books.

He chooses a paper-back pre-primer, Off We Go,

because he wanted the easiest one he could find.

After

looking at the pictures of the characters, he asked their
names.
Teacher: "The boy is Jim.

I will print it on a card

for you."
Eugene: "Does this say

~?

Teacher: "Yes, can you spell Jim?"
Eugene did not know the letters J andm. The teacher
spelled the name for him.
89

Grace M. Fernald, op __ cit. ,pp.32-4:J,.
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Gates and Others,op.cit.
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Teacher: "Now you spell; it as you say each letter,
let your finger slide over the word."
This was done two or three times.

Then the word was

found in the story. Looking at the picture, the teacher
asked what Jim was doing. (Answer - He is riding a scooter.)
Teacher:"Thatts right, and the story says, Jim rides.
I'll make a card for rides and wetll have the whole sentence
on cards.

Now trace the second card and spell the word as

you go. Now what is the boy's name?" (Answer - Tom.)
Teacher: "Let's trace the word again and see what it
feels like." (Eugene traoed and said, Jim.) "Now traoe both
words on the page and see if you Oan read What the boy does."
(Answer - Jim rides.)
The same procedure was followed until Eugene had learned
Jim, Jud;y:, rides, said,

.12.2.,

I~.

These words on cards

were placed in his word file and taken home with his book.
(After this boy suoceeds in building a fair reading
vooabulary, an attempt will be made to work him

in~o

a small

group where more form.al reading will begin and oontinued
individual help oan be given.

Eugenets present sohedule

may be found in Chapter One under "Typioal Individual
Sohedules," on page 27.
After the private lesson with Eugene, Group Four reading
at a third grade level, and Group Five, beginning fourth
grade seading, are called in turn. The children in these

"'
J
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groups have been reading in the Opportunity room for many
months and have had quite intensive drill in phonetios,
both inoidental and formal.

They are oapable of attaoking

new words alone, although the teaoher often takes words
out of the lesson for drill, as is mentioned in the typioal
lesson beYow.

These ohildren are still in need of oral

reading, lest bad habits, suoh as mispronounoiation, guessing, eto., should return.

The following lesson plan is

typioal for Groups Four and Five, although lessons entirely
silent or entirely oral are planned as need or oooasion
for them arise.
A Typioal Lesson Plan.
Eaoh lesson is divided into three parts:
(1) Introduotion.

Interest is aroused in the oontent

of the lesson by reoalling related experienoes or by making
vivid, meaningful assooiation with the new words in the
lesson.

Free disoussion is disoouraged.

The new phrases

whioh are expeoted to be diffioult are printed on the board
as answers to faotual and reasoning questions asked by the
teaoher.

They may be related or unrelated DO the lesson.

The new phrases are read and re-read before the lesson begins.
(2) Reading the Lesson.

After the pupils have had

pratioe in reading the phrases from the balokboard, they
are asked tQ find them in the book as answers to thought
questions. ·Sentenoes oontaining the phrases are read orally.
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Questions such as the following are asked:
Why was Mr. Zabriski told to wait until the passengers
were looking out of the train windows?
What did the lady say when she saw Dhe seal in the
bathtub?
Mary, read it the way you think the lady said it.
Why do you think the word, whole, has quotation Ip.arks
around it?
Later, questions may be printed on the board to be read
silently.

Answers may be read orally or told in the child's

own words.

Finally, the entire lesson is read orally, page

by page, by several pupils.
(3) Drill and check-up.

Drill on the new words and

phrases follows the reading of the lesson.

Particularly

difficult letter combinations are pointed out, incidental
phonics drills are given with lists of family words, similarities and differences in words are noted, familiar words
in difficult new words are found.
in inside; neigh,

~,

(i.e. in and

~

are

and hood are in neighborhood.)

Attention is directed to the short vowels, the initial consonants, and the endings of words.

Often, reviews or reading

matches (like old-fashioned spelling matches) are given,
thus affording the children practice on reading page after
page of familiar material.
Except for an individual lesson which should last only
20 or 25 minutes at the beginning, all groups have periods
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of from 40 to 50 minutes of remedial instruction.
Phonetics.
"The whole study of phonetics is in a state of con91
troversy."
School people have not directed much attention
toward it and any experimentation at all has been in isolated situations, with various and heterogeneous groups of
pupils and over insufficient length of time.

It takes its

turn as a fad and is discarded, forgotten, and revived again.
Since all types of reading methods should be encouraged,
the study of phonetics should be given more attention and
92
continued long enough to measure carry-over effects.
"The method of teaching phonetics, when first introduced
into American reading instruction, was usually that of having
the child sound each letter separately by initating an
93

exaggerated enunciation by the teacher • • • "

Later, stories.

were told about the relation between the letter sounds and
the calls of animals and birds, and the sounds made by
objects, such as engines, the wind, etc. The method now most
generally used is through ear, eye, and voice training with
rhymes, family words, and sounds from known words.

Incidental

teaching of phonetics often comes in the regular lessons,
91

Nila B. Smith, American Reading Instruction, 1934,p.2?2.
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p.2?1.
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with practice later for individuals or groups that show a
definite need for help in attacking new words.
Certain cautions should always be remembered in
te~ching

children.

phonics to slow-learning or mentally retarded
They should be taught systematically so that

the children will be able to use them when needed. Phonics
introduce mechanics of reading and are only a means to the
end, which is comprehension in reading.

Mere word-recogni-

tion does not necessarily produce effective reading.
Since the English language is not entirely a phonetic
language, many words must be taught by sight, as wholes,
without attempting phonics.

Words which are unphonetic

and cannot be sounded out are known as jokers, according
94

to Roma Gans.

When children begin to rely on phonetic

analysis of new words that they meet, they should be warned
that there are some words which will confuse them if they
do not remember that they are jokers.
enoouraged to look for new jokers.

They should be

Much interest in words

is evidenced in a hunt for new words if a list is kept.
Such words as

~,_oB&, ~,

and

~,

are ones to be

remembered as tricky words, words to be recognized at sight.
As a result of the neglect of phonetics in the reading
program, many children in all grades cannot read easy material
94

Roma Gans, Guiding Children's Reading,p.40.
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and have no means of attacking long or new words.
children are elassified as remedial cases.

They lack self-

confidence, give up easily when they meet new
read as little as possible.

These

words~

and

All readers, rapid and slow,

should be taught the association between sounds and letters
or combinations of letters.

Some pupils do not need much

help; but others demand teachers' attention for years.
"The majority of vowel and consonant errors may be
corrected by discrimination exercises devised for each
confusion • • • , and by adapting methods to fit each child's
95

particular difficulty, whether auditory, visual, etc.,"
A variety of discrimination exercises may be devised
on the basis of errors made by the children.

Books on

speech correction have interesting suggestions which may
be. adapted to phonetics games.

They should be used when-

ever the confusion appears, in reading lessons or during
phonetic drill periods.
The teacher must use her own judgment as to which
sounds are to be drilled on, which to be introduced to the
children, and which to be taken incidentally.

In adapting

her work to her own particular situation, she must consider
her individual children and their needs.
exercise to help each child.

She must find an

One child hears the sound

and knows it; another child must feel it in his mouth, or
95

Monroe and Backus, op.cit.,p.55.
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on his lips, or in his throat; one may watoh the teaoher's
lips and imitate while looking in a mirror; another may
have to traoe the letter at the same time.
Two of the sounds most frequently oonfused are oh and she
The following type-lesson may be used with groups from the
96

0.0

level to those ranging from 3.0 or 4,0.

Usually,

children of higher levels have corrected this error, but
an occasional review is helpful.
Teacher: tfThe ch sound is spelled c-h ana. says what
the engine says, 'Ch-ch-ch lt , as it pulls a heavy train up
a long hill.

It is the 'train sound'.

I will give you a

number of words containing ch: each, watCh, witch, such,
much, switch",. etc.

Does the ch sound come at the beginning

or at the end of the words?"
Children:
Teacher:

It

At the end."

"Now I will give some words which have the

£h sound at the beginning: chin, chair, chill, chimney,
choo-choo, etc. Who will give me some more ch words?"
(Children give words.)
Teacher: "Now we shall play a game of listening.
shall give you a list of five words.
a ch.

I

All except one have

Tell me the number of the stranger word in the ch

family: 1. chop, 2. ohore, 3. ohew, 4.

~,

5. chain."

(Children answer No.4.)
96

B-Score, Gates Oral Reading Paragraphs.
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After four or five such oral lists, the teacher makes
the game more difficult by introducing sh in the ch list.
Teacher: "Tell me the stranger in this list: 1. chum,
2. char, 3.ship, 4. chart , 5. chimney. "

(Children answer,

No.3 - ship.)
Mention of the sh sound, however, should be incidental
until the ch sound seems fixed.
The same type-lesson may be given for sh on another day.
After both sounds have been learned, another game may
be used as a further test.

The teacher prints four or five

sentences on the board using sh and ch words.

The sh and ch,

however, have been omitted and blanks indicate where they
belong.

The children put in the correct sounds.

Sample sentences:
1. The __air is beside the table.
2. The train says, "__oo! __oo!"
3. Mother says, " _ ! _ ! tf, when baby is asleep.
4. The white __ip Was sailing on the water.
5. The wat

says, "It is one o·clock".

6. Billy has a new pair of __oes.
Remedial procedures such as these give the child a tool
with which he can work in figuring out a new word like church.
If he remembers his sentence, "Ch is the train sound", often
he will say, tfChoo-choo", then
know the the
ch-~-ch.

~

sound.

"c~,ch!"

He will probably

Thus, he will have the train sound,

This is called sounding out a word.

90.

Source of Obtaining Drill Words
Our drill words should be taken from the child's own
errors or from new material which the teacher feels the
child will miss.

They should be arranged so that they may

be broken up phonetically, either printed on the blackboard,
on cards, or on mimeographed sheets.

A short period before

and after the reading lesson should be devoted to drills
on these words.

For variety, little games may be played

with these drill cards.
The Remedial methods should be modified to meet the
needs of each individual.

A child who can read on a second

or third grade level does not need all of the drills given
to non-readers.

A fairly thorough knowledge of phonics,

however, supplies a tool which every child should have.
In the writer's opinion, it makes him feel secure in attacking a totally strange word and there will be no "blocking",
just staring at the word until someone helps him.

With a

background of phonics, non-phonetic words can often be
obtained from the text.

Slow children, however, do not

always recognize the words if they are isolated.

These

words, then, are the ones to which-a period of special drill
should be devoted after the lesson.
Ernotional Problems.
Remedial instruction in reading improves not only the
educational achievement, but also affects emotional and
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personality problems.
Behavior problems whioh have developed beoause of
ohildrens' failure at sohool, often disappear simultaneously
with improved soholastio aohievement.

A pronounoed resent-

ment toward sohool together \nth feelings of inferiority
and disoouragement, will often be replaoed by an air of
oonfidenoe and satisfaotion resulting from a happier sooial
and eduoational adjustment.

"Resistent ohildren have be-

oome oo-operative; apprehensive ohildren have beoome selfoonfident; disoouraged ohildren have beoome hopeful; sooially
maladjusted ohildren have beoome aooepted to the group;
flightly ohildren have beoome attentive. • • The remedial
instruotion must be oontinued until the reading aohievement
is in harmony with the ohild's other oapaoities and aOhieve97

ments."
A Summary
Slow learners need more preliminary preparation for
reading as well as for other learning.

Those who have been

foroed to begin reading at the normal six or seven years of
age usually have aoquired no reading skill, and after repeated
failures, often develop unpleasant attitudes toward reading
aotivities.

"They should be older ohronologioally when

97
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instruction is begun."

The subsequent success is often

due to increased mental *aturity rather than to method.
If a child, however, is normal his disabilities should
be discovered before bad habits are formed, before he becomes
a problem to his school, his parents, his companions, and
to himself.

After a careful diagnosis of his case has been

made, a remedial instruction program should be planned with
follow-up work over an indefinite period of time.
The following suggestions are derived by Gertrude
99

Hildreth

from successful work with slow-learners.

1. Continua in the preparatory stage as long as the

children require it.
2. After reading is begun, continue as long as

necesa~y

on the simplest reading exercises.
3. Provide for maximum repetition at each stage of
learning.
4. Change curriculum standards for these children.

5. Place the child in a small class so he can have more
of the teacher's attention.
6. Stop the teaching of reading in some cases entirely
for a time and then lead up to its renewal by novel routes.
Reading as a functional process can be successful with

?

slower children as with brighter children, provided they have
real purposes for reading when they read.
98
99
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CHAPTER

IV

A STATISTICAL ANALYSIS OF READING PROGRESS
OF THE OPPORTUNITY CLASS
From records kept from October 1936, to January 1946,
on the progress of 254 children who have had remedial reading instruction in the Opportunity Class, it was possible
to ascertain the number of months each child was given
special training and the amount of gain or loss (in months)
which he made.

The Gates Oral Reading Paragraphs Test Was

given in September, January, and May of each year and the
scores were recorded on charts which were displayed in the
reading room at all times.
The number of months spent in the remedial reading
program ranges from one to 65 months.

The number of months

gained or lost ranges from four lost to 54 gained.
The following five bar graphs show the number of
children spending five months, eight months, nine mont,hs
(one school year), eighteen months (two years), and twentyseven months (three years), in the class and the number
of months progress each child made.
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FIGURE

I

READING PROGRESS IN MONTHS MADE BY 43 CHILDREN

WHO SPENT FIVE MONTHS IN THE OPPORTUNITY CLASS

One child on the graph above lost four months because
of illness.

This is the only recorded loss in 254 cases.

The eight children making no gain were low mentality cases.
One child made retarded progress; one made normal progress
(five months reading in five months); 33 made accelerated
progress (more than one month's progress for each month's
training. )
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FIGURE

II

READING PROGRESS IN MONTHS MADE BY 19 CHILDREN
WHO SPENT EIGHT MONTHS IN THE OPPORTUNITY CLASS
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Three children made retarded progress; 16 made normal
or accelerated progress, and one child made 42 months.
FIGURE

III

READING PROGRESS IN MONTHS MADE BY 55 CHILDREN
WHO SPENT NINE MONTHS IN THE OPPORTUNITY CLASS

o

months
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Two ohildren made no progress in nine months; 12 made
retarded progress; 41 made normal or aooelerated progress;
I .

five made from 27 to 29 months in 9 months, (three years
in one year).

FIGURE
READING

PROGRESS

IN

WHO SPENT 18 MONTHS

IV

MONTHS MADE BY

29 OHILDREN

IN THE OPPORTUNITY CLASS

Two of this group did not learn to read and were transfered to an ungraded olass; eight made retarded progress;
nineteen made normal or aocelerated progress.
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FIGURE

I

V

READING PROGRESS MADE IN MONTHS BY 14 BHILDREN

•

WHO SPENT 27 MONTHS IN THE OPPORTUNITY CLASS
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These 14 children were retarded mentally and scholastically; only four improved sufficiently to return to their
normal classes.
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FIGURE

VI

PERCENT OF PUPILS WHO GAINED OR LOST IN OPPORTUNITY CLASS
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The above bar graph gives the percent each year of
children who gained or lost after remedial reading instruction (1936 - 1945).
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TABLE

I

RECORDS TAKEN FROM CHARTS KEPT IN CLASSROOM FROM
1936 TO 1945

----------------------------------------------------------

-~---~------------------------------------------------ ----

1936 1937 1938 1939 1940 1941 1942 1943 1944
1937 1938 1939 1940 1941 1942 1943 1944 1945

-------------------------------------------------------------------------------------------------------------------

Number
enrolled

45

40

45

47

43

40

49

54

52

Number
tested

41

38

43

44

40

35

42

39

47

Number
gained

37

38

40

41

36

29

34

36

42

Per cent
gained

95.5 93.6 90.

82.8 80.9 92.3 89.3

Number
did not gain

4

o

3

3

4

Per cent
did not gain

9.8

o

4.5

6.4

10

Number
returned to
"normal class

10

15

4

15

11

3

10

6

7

3

0

5

o

1

1

o

o

o

Number
transfered to
Junior High
School
I

90.2 100

6

8

17.2 19.1

3

5

7.7 10.7

During 1936 - 1937, forty-five children were enrolled
in the Opportunity Class.

Forty-one were tested; thirty-

seven gained (90.2 per cent); four did not gain (9.8 per
cent"); ten returned to normal classes; three were transferred to junior high schools.

The table above gives the

full record for each year from 1936 to 1945.
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FIGURE

VII

ACTUAL NUMBER OF NKv{ CHILDREN SELECTED EACH YEAR

FOR THE OPPORTUNITY CLASS

-------------------------------------------------------------------------------------------------------------------

/5

Exactly 100 more boys than girls needed remedial reading instruction.

The dip in 1940, 1941, and 1942 corres ponds

with that of the same years on Figure VI, which shows the
lowest peroent of gain.

When gains are low, fewer children

are returned to normal classes; and so, fewer new pupils
may be accomodated.

Hence, fewer new children were selected

during 1940, 1941, and 1942.
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II

NUMBER OF CHILDREN (BOYS AND GIRLS) SELECTED
FOR THE OPPORTUNITY CLASS, 1936 TO 1945

------------------------------------------------------------------------------------------------------------------G1"ade. G-\"~e G-1"ade. G\"ade. G-Y'acie. Grade. Total
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---------------------------------------------------------In Ootober, 1936, an enrollment of 35 boys and 10 girls
was seleoted from Grades I to V of the Mary D. Hill Sohool.
Of these 45 ohildren, 12 remained in 1937; to this number
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21 boys and 7 girls were added.

Eaoh year new ohildren

are ohosen to take t he plaoes of those who leave the
sohool or return to the regular grades.

The numbers

under B (boys) and G (girls) indioate the aotual number
of new ohildren who have entered the Opportunity Class eaoh
year from 1936 to 1945. The total number of pupils is 254,
(177 boys

~

77 girls).

It will be noted that most of the oandidates are seleoted from the seoond and third grades.

Many ohildren show

no readiness for reading until they reaoh these two grades.
Others fall behind their olassmates at this time and need
to be strengthened.

Few children are ohosen from the first

grade because of mental ages or lack of reading readiness.
Only eight children have been taken from the fifth and
sixth grades in ten years.

Often they are social misfits

with emotional and behavior problems because of continued
failure.

They may have for.med bad habits and will resist

further efforts to teaoh them.

Only those whose levels

oan be raised appreciably and rapidly are considered in the
upper grades.

J

,
\
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]fIGURE VIII
,'

PISTRIBUTION OF 41 CASES ACCORDING TO GRAY'S
ORAL TEST SCORES, SEPTEMBER, 1945
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OF 41 CASES ACCORDING TO GRAY'S
ORAL TEST SCORES, JANUARY, 1946
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Gray's Oral Reading Paragraphs
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FIGURE

X

INDIV1IIDUAL CASE RECORDS FOR FIVE MONTHS FROM SEPTEMBER,
1945, TO JANUARY, 1946, SHOW~ING GAINS AND LOSSES ACCORDING TO GATES ORAL READING PARAGRAPHS.
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Black lines indicate individual case scores for
children who gained in reading, (months).
Red lines indicate no reading gain.

I

Blue line indicates reading loss of three months.

I
(

The number on the lines are those used throughout this
study to designate the reading cases and consequently are
not consecutive here.
Oase 238 made no gain.

Illness in the home and frequent

trips out of town may account for this.
Personal illness which may cause permanent withdrawal
from school may account for no gain for Oase 87.
A decided need for glasses probably caused the lack
of gain for Oase 231 who gained 26 months the previous year.
She will be given glasses next month.
Oase 175 has reached his achievement according to his
scores over a period of four and a half years during which
time he has gained only 14 months.

In the last year and a

half there has been no gain.
Oases 211 and 248 are truancy cases.

Case 236 is a

boy with low mentality, but there is no explanation for his
loss of three months.
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FIGURE XI
CHRONOLOGICAL AGE DISTRIBUTION OF 41 CASES,
SEPTEMBER, 1945
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FIGURE XII
MENTAL AGE DISTRIBUTION OF 41 CASES, SEPTEMBER, 1945
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Mental age results obtained in group testing •
'

Mental age median - 7 years.
Chronologioal age median - II,§- years.

2

Otis Quiok-Sooring Mental Ability Tests - Alpha Test Form A - Grades 1 to 4 (Verbal and Nonverbal) Arthur S. OtiS,
1936.
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FIGURE

XIII

ACTUAL GRADE - PLACEMENT DISTRIBUTION OF 41 CASES
FROM SEPTEMBER, 1945 TO

J~TUARY,

1946
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The 41 cases shown on the figure above are drawn from
j

Class 2B through 6A.
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FIGURE

XIV

READING GRADE - PLACEMENT DISTRIBUTION OF 41 CASES TESTED
IN SEPTEMBER, 1945
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FIGURE

XV

READING GR.A.DE - PLACEMENT DISTRIBUTION OF 41 CASES TESTED
IN JANUARY, 1946
-------------~-----------------------------------------~----~-----------------------------------------------------
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Figure XIV indicates a general improvement in reading scores •
FIGURE

XVI

ACTUAL GRADE - PLAC~mNT DISTRIBUTION OF 41 CASES, JANUARY,
1946
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TABLE

III

COMPARISON OF FIVE READING GROUPS IN THE OPPORTUNITY CLASS
COACHED

F.i~OM

SEPTEMBER, 1945 TO JANUARY, 1946

==========================================================
Q.P8UP

number

Number in group
Average mental age
Average age
Average Sept. score
Average gain in months

I

II

9

10

8-9

8-6

III

IV

V

7

7

8

7-11

11-6 10-1 11-7
2.6

1.5

6

9

9-11 11-9
11-6

11-9

0.2

3.5

4.0

7

6

6

---------------------------------------------------------From the evidenoe presented above it may be concluded
that the largest gains are made in the lowest groups (II and
III).
,,

This is due, probably, to the fact that the teacher

gave more intensive remedial instruction for longer periods
and was able to correot many serious faults and disabilities.
The data for the most part indicate rapid growth in
reading ability during the first year except in cases of
extremely low mentality.
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TABLE

IV

RANGE OF GAIN IN MO!\iTHS DURING THE TRAINING PERIOD FROM
SEPTEMBER, 1945 TO

~ANUARY,

1946

==========================================================
Group Number

I

II

III

IV

V

Lowest gain

-2

-3

0

0

0

Median gain

4.5

6

6

5

7

Highest gain

13

16

9

10

9

Average gain

6

9

7

6

6

According to the Gates Oral Reading Paragraphs, 5
children of the 41 in the Opportunity Class made no gains,
one child lost two months (-2 in Figure X) and one lost
three months (-3 in Figure X).

Of those who made no gain

three are of inferior mentality, one has an eye difficulty,
~

)

and one is a normal boy who gained eight months last term.
The two children who lost are mentally slow and need more
drill.

The remaining 34 in the five groups gained from

one month to sixteen months in the five month's training
,I

period.
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TABLE

V

NUMBER OF CASES MAKING ACCELERATED, NORMAL AND RETARDED
PROGRESS OR NO PROGRESS FROM

SEPTE~BER,

1945 TO JAN1UARY, 1946

----------------------------------------------------------------------------~----------------------------------- ----Number of oases making aooelerated
progress in reading
Number of oases making normal progress
Number of oases making retarded progress
Number of oases making no progress

16
8

11
6
41

Total

Aooelerated progress in reading means more than one
month's progress for one month's training. (See Case 241
on Figure X).

With oontinued remedial instruction the

children who show aooelerated progress usually reaoh the
level of achievement desired and return to their normal
groups.
Normal progress means a month's progress for a month's
training. (See Case 193 on Figure X).
Retarded progress means less than a month's progress
for a month's training. (See Case 203 on Figure X).
No progress means that the reading test soore remains
the same or drops lower after five month's training. (See
Case 175 or Case 236 on Figure X).
The cases who failed to make normal progress consist of
(1) children who are behavior problems or personality problems, (2) children whose attendance is irregualr, (3) children
who are of inferior intelligence.

CHAPTER V
THE

EVALUATION

CHAPTER

V

THE EVALUATION
Introduction.
In preparing this chapter it was decided that the
evaluation of the class from as many points of view
possible should make an interesting study.
written to

peo~le

~s

Letters were

who 'knew the Opportunity Class - to seven

former pupils and fifteen parents with whom the writer has
maintained personal contacts over a period of years, to
eleven teachers, one

~rincipal,

two school supervisors,

one research assistant, and two school superintendents.
All letters were answered exoept one \vritten to a forme+
German refugee mother, who has recently beoome naturalized
as an American citizen.

Perhaps she has been too busy

studying for her oitizenship examination or was hesitant
because of her feeble command of written English.
The writer is most appreoiative of the thoughtful
consideration and the time given by these people whose
statements and letters are found on the following pages.
Although permission waS granted by most people to use their
names, children are referred to by initials or case numbers.
The statements are arranged in groups in the following
order:
1. The writer's opinion of the value of her olass.

,.

/
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2. The opinions of the administrative group.
3. The Mary D. Hill School group.
4. The parents group.
5. The pupils' group.
~

Value of the Opportunity Class to the Child.
In the opinion of the writer, the teacher of remedial

reading in th·e Opportunity Class, the importance of the
class lies primarily in its value to the children who,
because they cannot read, develop a bewildering assortment
of maladjustments,- insecurity, inferiority, fears, unsocial
traits that lead to truanc9, lying, stealing, and other forms
of delinquency.

They see their brothers and sisters pass

them by as they progress through school.

They are left

behind, a nuisance to their teachers and objects of shame
to their families.
A problem which faces every teacher as the end of the
semester approaches is, "To promote or not to promote?"
Shall promotions be judged on the basis of chronological
age or schievement?

If all children are promoted, there

will be a range of reading ability in most grades from
non-readers to those who may test one or two grades above
the normal class level.

Most

teach~rs

cannot handle such

a spread of reading ability and those on the
end of the range are neglected or ignored.

low-sco~ing

On the other

hand, if non-readers are retained or demoted, there develops
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the undesirable situation_of having older and bigger children
who do not fit in the class.
If there is an Opportunity Class into which these
children may be placed, the problem of non-promotion is
eliminated.

They move from group to group rather than, from

grade to grade and are placed where they can progress best.
The atmosphere and the influence of an Opportunity
Class help to develop a feeling of security between these
children and their teachers and other children, help to
relieve embarrassment, to make them feel that they have
\

nothing of which they beed be ashamed,that the teacher has
faith in them, and believes they can learn to read, and
that it is fun to read.

An altered program 1s planned for

these slow-learners, one that is free of strain and disappointing failure, one which provides more time to acquire
skills in groups where they can excell, and ample time for
games and recreation with children their own age.
There have always been conflicting opinions among
educators concerning the value of teaching academic subjects
to children of lower mentality.

Some feel that the time

and effort are wasted because these children are not oapable of using what they have laboriously learned, and maintain
that this knowledge plaoes them at a disadvantage beoause
to all outward appearanoes they have had an education.
Others feel that the satisfaotion derived from reading

44

119

. and writing as much as they can comprehend justifies the
efforts of teaching and learning.

The writer believes

that no effort is wasted if these children learn anything
at all.

Even the feeblest mentality should be developed

to its fullest ability.
In a coaching situation the teacher has an opportunity
to study all of these problems.

Often the so-called mental

defectives are found to be victims of faulty diagnosis;
when remedial work is given, the progress made frequently
proves them to be individuals of normal or low normal intelligence and thoroughly worthy and deserving of time and
attention to their needs.
The teacher has her attention called to problems of
personality and the adjustment of unstable emotional characteristics.

She is more concerned with these aspects and

the relationship between the two developments than with
achievement.

She has an opporunity to study and attempt

to adjust the very sensitive and excitable Child, the timid,
the insecure, the resentful, explosive Child, the placid,
dreamy one, lost or confused.

She is in the most favorable

position, if she understands the personality of her retarded
children, to help them to growth and security.

With no

promotions or demotions, they may remain with her term after
term, thus permitting more thorough knowledge of the child's
problems on the part of the teacher.
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The Value of the Opportunity Class to the Mary D. Hill School.
From the majority of investigations of school populations, it has been estimated that "about 60 to 75 children
in each school of five hundred children should probably
101

receive remedial instruction in reading."

In the Mary

D. Hill School the proportion is probably greater because
102

of the factors contributing to retardation in reading.
Each grade in the Mary D. Hill School above the second
has a fair-sized group of children sufficiently retarded
in reading to need remedial work.

Because of the range in

retardation it is not possible for the regular classroom
teacher to teach them in a group nor does she have the time
to give them individual attention.

The Opportunity Class

is this term relieving the 3A4B teacher of twelve out of a
class of 35.

They range from 0.0 level to 2.8 (2A).

Thus

she can devote her time to more extensive reading activities
with her brighter pupils.

YVhen children are placed on the

roll of the Opportunity Class, the regular teacher is also
relieved of the responsibility of non-promotion of these
children.

By the time they reach the fifth or sixth grade

most of them have overcome their reading difficulties or
have improved sufficiently to carryon in a regular grade.
101

Marion Monroe and Bertie Backus, op.cit.,p.3.
102

See Introduction, p.g.

,,
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Thus the Opportunity Class "cures retardation"

in the

Hill School.
Below the second grade retardation is often prevented
if children are brought to the attention of the coach
teacher before they become severe problems, chiefly through
long neglect.

A preventive program of early diagnosis and

correction will help to remedy cases which are frequently
related to emotional strains and undesirable attitudes and
behaviors.

With the help of the teachers and the principal

•

the Opporunity teacher selects and examines these mentally
immature children for remedial instruction and many are
restored to a normal group in a short time.

There is little

emotional strain or tension and serious disturbances and
delinquent behavior are eliminated.

Thus the Opportunity

Class prevents failure and the dev,elopment of maladjustments
in later life.
~

Value of

~

Coach Class from an Administrative Point-

.Qt.-View.
Interest, enthusiastic approval and continued cooperation from the supervisory and administrative personnel of
the Louisville Public Schools are shown in the following
statements concerning the value of Opportunity Classes to
the Child, the teacher, the school, and to the community
1.03
See Agnes Dicksonts letter in this chapter.
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at large.

One is led to oonolude from these favorable

oomments that there is a definite plaoe for ooaohing olasses
in future eduoational planning and that individual differenoes in ohildren are being reoognized for oorreotive training.

It is to be hoped that the oommunity will appreoiate

the faot that the results of a well-organized program for
exceptional ohildren are worth any additional expense connected with speoial eduoation.
In the Louisville Public School Survey of 1943, it is stated,
It is the distinot oredit of the Louisville
publio Schools that there is a reoognition
that the needs of mentally and physically
handioapped ohildren cannot be fully met
in the regular classrooms and that speoial
provisions are made for the mentally retarded, speeoh defectives, the extremely
hard of hearing, the partially sighted, and
the orippled. In addition there are ooaohing classes, stressing reading primarily,
for ohildren who are aoademioally retarded. 104
Excerpts from a letter from Dr. C. A. Rubado, Assistant
Superintendent of the Louisville Publio Schools, are as
follows:
"The ungraded class serves two purposes.

First, and

most important, the classes adjust themselves to the individual pupil rather than
olasses.

expe~t

the pupil to adjust to the

The fact that teachers in ungraded groups work

with fewer children means that each child can progress at
104

Louisville Publio School Sur vey, Chapter VIII,
1943, p.2??
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his own rate.

Second, and I fear the one which occurs more

often, the misfit, misbehaving child is removed from the
regular classroom, thus making it possible for the teacher
in the regular classroom to pay more attention to the normal child.
"If there is a core of reading and simple mathematics
which is necessary in order that the child may take his
place in society, and if the child is slow mentally, he
requires more time for academic work than the normal child.
"If the work with the ungraded is properly carried out,
there should be a definite Case study of each child to
ascertain the reason for the maladjustment in order that
methods dealing with each individual case may be adjusted
to the cause.
"A carefully planned curriculum, well qualified teachers,
and a definite case study of each individual person., should
105

be an integral part in any school system."
Miss Mary Browning, Supervisor of Kindergarten-Primary
Education has written the following statement:
106

Value of a Coach Class
The coach class furnishes a vital opportunity
for ·slow children to get their first feeling
105

Letter from Dr. C. A. Rubado, Assistant Superintendent
Louisville Public Schools, March 9, 1946.
106

Statement by Miss Mary Browning, Supervisor of
Kindergarten-Primary Education, March 8,1946.
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of security and achievement. Often lost
in mass teaching, they discover their real
potentialities, and gain for the first
time self-confidence and a genuine interest
in school. Individuals of this kind need
a special program that is best adapted to
them and they get it in the coach class.
Personalities are often transformed after
entering these classes, and they become
alert, courteous, cooperative children,
eager and enthusiastic about learning
new things each day. This is because
they realize that someone takes a particular interest in them, and is giving them
special help. Their basic needs of feeling
success and achievement and of being loved
are being cared for.
The school, too, in which the class
is being conducted reaps its benefits,
also. The removal from regular classrooms of special cases gives the teacher
additional time to spend on the enrichment of the curriculum for the other
children who do not need the training.
In other words, these children, are not
marking time while the slower children
are being drilled, and by the same token
the morale of the class is heightened considerably.
The community at large reaps the
greatest good in the end as cases of delinquency are often prevented because of
the adjustments which are made in these
classes.
107

Miss Mary May Wyman,

Supervisor of Safety and Special

Education, has written a similar statement.

The children to

whom she refers, are the special cases that she has been
instrumental in placing in the Opportunity Class.
107

Miss Mary May Wyman, Supervisor of Safety and Special
Education, Louisville Public Schools, March 11,1946.
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da~s

coachAfills a decided need in a city
the size of Louisville. There are many
children who for V'arious reasons have
failed to learn to read. These children
have normal intelligence and can suoceed
with school work provided they master
this fundamental tool subject.
If these ohildren are given an opportunity for special, intensive instruction
in reading, they are able to make normal
progress.
Children who realize failure are disoouraged. A coach situation convinces these
children that someone cares and the very faot
that there is a special friend working for
their best interests stimulates these
children to greater endeavor. These ohildren
usually reestablish desirable social attitudes.
Speoial help at the right time prevents
many of these ohildren from becoming behavior probdems. These chil~ren who oannot aocomplish the assigned work naturally find
something to do-and that something is uaually
mischief.
The ooach situation should be organized
to care for those normal mentally but with
areas in which special help is needed.
A

Miss Bro\vning feels that the special program of the
coaoh olass is valuable for the adjustment of slower children
who are neglected and lost in a regular classroom.

Miss

Wyman, however, says that "the coach situation should be
organized to care for those normal mentally."

The writer

agrees with both supervisors who will find themselves in the
two large camps of educators who for many years have differed
on the question.

The writer, however, feels that coaohing

olasses are needed for both the slow-learning pupils and
"those normal mentally but with areas in which special help
is needed. tt

She enjoys .teaohing normal ohildren beoause they
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learn rapidly and prgress to their normal classes with
little loss of time.

She prefers, however, to help the

backward child, the insecure, the neglected slow-learner,
lost in the maze of broad objectives, aims, goals, incentives,
approaches, and rich curricula. elaborately planned for the
normal child.

She is most pleased when a mentally normal

child becomes adjusted quickly, changes his personality,
achieves the grade-placement of his age level; but she is
delighted when' a discouraged slow child with a history of
repeated failures, first recognizes the fact that he can
read a sentence.

In his eyes i.s an expression of disbelief,

then joy, success, relief, and great pride.
a person in his own estimation.

He has become

His teacher rejoices with

him at every small achievement, regardless of how long and
costly the process is.

In the Opportunity Class are children

of many levels of mentality grouped to work in a special
program planned for those levels.
The Dividion of Curriculum and Research, formerly known
as the Bureau of Research, has a capable assistant in the
108

person of Miss Nancy T. Collins,

who administers the tests

and makes the recommendations for placement of "special cases"
who come to the Opportunity Class from other Louisville
Schools. She writes:
I would say that the Coach Class has made
it posible for many children, who would otherwise have continued to experience failure,
108

Miss NancyT. Collins, Assistant, Division of
Curriculum and Research, Louisville Public Schools, March
20,1946.
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to attend regular classes and mingle on
equal terms with their classmates while
receiving expert remedial teac.hing. This
has enabled many of them to gain sufficient
mastery of tool subjects to return to their
own buildings and continue to make regular
progress. In many instances it has prevented
their becoming behavior problems and in some
cases has corrected already existing maladjustments growing out of failure in the past.
For mildly spastic children, for those with
hearing defeots s~ficient to make learning
in a big class diffioult, for ohildren who
have marked reading disabilities, for those
who have moved about so frequently that they
have had little opportunity to gain skills
and for any others who can be expeoted to
adjust nioely in regular class rooms provided
they can get the help they need in mastery
of reading or arithmetic, the Coaoh Class has
proved its value.
109
Dr. Zenos E. Scott,

formerly Superintendent of the

Louisville public Schools until September, 1945, has written
a letter in which he says:
It was my privilege to observe remedial
reading as taught to a group of pupils
in the Mary D. Hill School, where pupils
learned rapidly and with thoroughness.
He further states:
I heartily approve of coaching classes
or (a better term) "directed study
classes", where the following points
are met:
1. Teacher of regular grade from which
pupils come, and teacher of coaohing
group possess sufficient soholarship
to understand the problems to be met.
109
Dr. Zenos E. Scott, former Superintendent, Louisville Public Schools, March 9,1946.
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2. Teacher of regular grade and coaching
teacher mutually help each other and share
in the successes and failures.
3. Pupils forming such groups to be given new
yet related work to that which is under the-guidance of the regular teacher.
4. Standards of achievement for group to be
kept uniformly high in order that there be
zest for both pupils and teachers.
Evaluation of the Opportunity Class

~

On-the-Spot Workers.

The teachers and the principal of the Mary D. Hill
School in response to a written request concerning their
opinions of the value of the Opportunity Class, have been
most generous and encouraging in their interesting and intelligent aaswers.

In the main, they consider the class

valuable to themselves personally as it relieves them of the
burden and responsibility of working with reading disability
cases and undesirable overage problems.

They realize that

they cannot handle successfully their classes of normal
children if they must be responsible for the progress of
backward pupils who have been promoted according to age,
he~!ght,

and weight to be classed with others near their own

age, height and weight.

They also appreciate the extra time

which they can devote to the bright children, in that the
Opportunity Class does away with the third group.
The writer is greatly indebted to the faculty of the
Hill School for their co-operation and splendid spirit in
helping to make the Opportunity Class function in its en-
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deavor to adjust its many problems, both scholastic and
personality.

.'

Each teacher, in her own situation, is a

coach teacher as she tries to

l~ft

the levels of these

children who are assigned to work with her, for a whole
day or for a single period.
The writer wishes to thank these teachers for the
generous help in the following statements on the evalua- tion of her class.
The 5A teacher writes,
"A regular teacher cannot give individual
attention to a slow child and carryon the
work of her entire class properly. The
teacher is relieved of the burden of the
slow and retarded pupils.
"The Opportunity Class prepares, trains
and equips the children so they can carry
on their work in other subjeots."
Many of the teachers feel, however, that the principal value is to the child who needs to be adjusted.
The IB teaoher who is seldom relieved of any slowlearners because of the time required to determine the
seriousness of their retardation, feels that
"it should work definitely to the advantage
of the sohool to have such a olass. • •
A child who is doing poor work in one subjeot may teel that he is a misfit, and may
feel embarrassed. When~~as available a
olassroom where he can take extra work in
his weak subjeot, it gives him a feeling
of security • • •
The 4th grade teacher feels that
"the value of the coach class to the
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individual ohild who has reading diffioulties is the all important item.
"\Vhen the ohild finds himself in one of
the reading groups of the Coaoh Olass,
he immediately has a sense of belonging
to that group. He feels no sooial olass
differenoes sinoe he has been oorreotly
plaoed.
Sinoe reading diffioulties oan best be
ooped with in speoial groups and under
speoial guidanoe, a ooaoh olass is the
most effeotive way in whioh to fit the
sohool to the ohild."
The 2a3B teaoher agrees with the 4B teaoher. She writes,
"The Opportunity Class eliminates the
neoessity of having a third group • • •
The slow ohild oan work in a group at
his own grade level •. This will give
him a feeling of oonfidenoe he would
never get, working with a higher group.ft
The teaoher of the lA grade is interested in giving
a "break" to the unadjusted ohild for the good of the sohool
as well as the ohild.

She says,

"The Opportunity Olass gives the laggard
and the unadjusted a break. By working
in this olass, he is assigned to different
levels in eaoh subjeot whioh is not possible
if he remains ;~ one room all the time."
A 6B teaoher who formerly taught at the Mary D. Hill
Sohool writes,
"The greatest value of the Opportunity
Class is to the ohild. It enables him
to progress in eaoh subjeot ay his own
rate of speed. •• There is a ohanoe
for growth and interest in an Opportunity Class that would be laoking for a
retarded ohild in a regular grade:
The 3B3A teaoher of Mary D. Hill also mentions the
value of the class to the school, teacher, and child.
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She states,
"It (the class) takes care of most of the
children who would be real problems in a
reading group. By sending them to the
coach class, it gives me more time to work
with my Group Two in reading, bringing up
their level.
These slow children would not only be
problems in a school room, but in the
whole school. It lowers the number of
failures in the school. • • If the children
were forced to stay in their own class for
reading, they might develop an inferiority
complex because of their slowness."
Three points are outlined by the 2B teacher who writes,
"I

The Child
a. Is given a chance to concentrate on
work needed.
b. Progresses more rapid_lYe
c. Associates with children closer to
his own age.

II

The Teacher
a. Is given more time to devote to the
other children.
b. Is relieved of some undesirable
problems from a class.

III

The School System
Opprtunity Classes are one means by
which the school s~stem comes nearer
to its goal of education for all."

Since the coach teacher tries to discover reading
problems in their early stages or while they are still
young, she seldom handles any from the sixth grade, although
many sixth-graders have been helped in the lower grades and
have returned to the regular classes.

The 6A teacher is

always interested in the children whom the coach teacher
has taught.

She writes,
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"I have few reading problems in my class
because of the Opportunity Class. By the
time the poor readers reach the sixth
grade, their reading level has been brought
up to the point where they can read as a
group. Because of this, I am able to give
more time and attention to other scholastic
problems that arise."
The principal of the Mary D. Hill School, Miss Agnes
Dickson, has closely watched the development of the class
from a group of four over-grown neighborhood boys to a
class whose enrollment is city-wide and whose reputation
brings many requests from other schools desiring admittance
for their reading problems and personality cases.
Excerpts from her letter evaluating the class follow:

I'

"The class cures retardation and prevents
retardation. • • • The class handles all
reading problems in the school. Many are
lifted to their level and return to their
normal olasses, going successfully to Junior
High School. • • • The prooedure lifts the
burden of coaching from the teachers in the
building.
Children are happier when working at a level of
of reading they can oomprehend. They get a
feeling of satisfaction. • • •
The attendance in this olass is city-wide. • •
Candidates for the class are chosen from all
sohool$ • • • It is a definite money-saver
for the Board of Education, as grade repeating as checked."
As has been stated before, there is a differenoe of
opinion among teachers as to the value of trying to teach
aoademic subjects to mentally slow children.

One or two of

the Hill School teachers feel that the extra time spent with
them could be more profitably used with more intelligent
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children, that the slow child will make little use of what
he learns' because of his feeble comprehension, and that
the vocational subjects which will be of great help to him
in later life, should take the place of the Three R's.
The 5B teacher thinks that "children who are too low,
should not be placed in your type of class.

Probably I do

not know how much your low children are brought up beaause
of not knowing them in lower grades."

She feels "that

intelligent children lost along the line could catch up
in a class where mechanics are taught which will aid them
in regular class rooms."
Other educators, however, are in favor of teaching

.even mentally defective

children as much as they are able

to learn concerning basic school sUbjects.
Miss Dickson says, "Every Child, regardless of his
mentality, should be educated to the extent of his ability.
I believe that the mentality slow child should be taught
to use his hands, to train himself for some mechanical line
of work.

But he should also be given as much instruction

in formal school subjects as he is able to comprehend."
Letters From Parents.
When parents suddenly realize that their children are
failing in school, they appeal to the school authorities
or demand that something be done. After conferences are held
with teachers, principals and supervisors, various adjust-
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ments are made t·o suit the individual cases.
The following statements have been made by mothers of
children who have been transfered to the Opportunity Class
for special training during the years from 1936 to 1945.
While all have praise and appreciation for the school and
the class, and note changes in their children, such as renewed interest in school, actual improvement in school work,
and continued progress in higher education,

One mother sums

up the general reaction in the following words, ItWhen I made
the change in schools and sent my son down there, it was
the wisest move I ever made, as I do believe it was the
turning point in his life."
Since all of the letters cannot be used, only a few
excerpts about typical cases have been selected.
f .

M. D.'s mother whose four older daughters had been so
successful in school, was frantic over he sonts lack of
achievement.

She says,

M.D. waS afraid of everything and everybody. In his first two years at school
he gained nothing and WaS ridiculed by
his classmates because of his backwardness.
He was most unhappy and thought himself
'too dumb to learn'.
"He was transfered to the Opportunity
Class of the Mary D. Hill School. From
the first, he seemed to regain his selfconfidence because he Was handled properly by the teachers."
When M. S. entered the Mary D. Hill School he waS suffering from an inferiority complex and had a reputation as being
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"dull, slow, and lacking."

,
I

..

He hated school and was in the

unfortunate position of having an older brother who never
gave his parents any trouble and who "was always eager to
get to school and enjoyed all of its activities."

A year

later his mother writes,
"We can never give enough thanks to
Miss Wyman for suggesting that we put
Marvin in the Mary D. Hill School. • •
He has been in the Opportunity Class
one year now. Whatever tactics are
used in the Opportunity Class certainly
worked with our child. He iS~~8ntirely
different boy in his attitude at home,
toward school and toward life in general. He has not only improved in his
social ability but in his reading, writing
and health habits.
One mother describes her son as
"a perfectly normal, healthy child in
every way who d.id not seem able to learn
to read by the method taught in his school.
He, too, was becoming a personality problem
changing from a sunny, happy Child, to a
sullen and unruly one."
She further writes,
"It was decided to put M.D. in the Opportunity Class at Mary D. Hill School. The
next two and one half years were happy, constructive ones. He slowly, but surely made
progress under the teaching used. The bad
habits he had been acquiring were kindly,
but firmly changed. In the first few weeks
he told us he did not know school could be
such a happy place.
He has gone to Junior High School, then
Senior High Sohool, quite able to do his work."
F. C. was

anothe~ersonality

problem whose continued

failure in school and inability to keep up with his friends
and classmates had made him feel inferior.

His show-off
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attitude and swaggering insolence "were neither socially
110
acceptable nor educationally effective."
His mother

v~ites,

"When my son entered the Mary D. Hill
Opportunity Class he waS twelve years
old and had an above normal I.Q.;
never-the-less he could not read other
than an easy second grade book. When
he had been in the class for nine
months he advanced three years in
reading ability. Due to his previous
failures in school he had developed an
inferior complex toward his school work.
This advancement in reading ability was
the fundamental thing which enabled,him
to overcome this inferiority complex."

Mrs.~· the mother of -i>ur very intelligent children,
writes the following letter about her second child who has
made a good record overseas in the United States Marines,
and who expects to enter the Speed Scientific School of the
University of Louisville.
She writes,
"I feel that F. B. was given a foundation
in reading when he was in the coach class.
Now he enjoys reading magazines, papers,
and books. I am sure this will be a satisfavtion to him as long as he lives."
The following case, B. W., was one of whom the principal and Opportunity Class teacher almost despaired.

He came

to the class with so many bad habits, and no scholastic
levels whatsoever.
pre-primer reading.

He was placed in the first grade and in
At the end of eaBh semester he was

110
Harry J. Baker and Bernice Leland, In Behalf of
Non-Readers,p.14.
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placed in a new situation on the same levels and at the
end of two years had made almost no progress at all.

After

all other methods were tried, the tracing and sounding method
was used and the child began to read.
His mother has written,
"I have nothing but the highest regard for
you and the school in which you teach. • • •
When I made the change in schools and sent
B. W. down there, it was the wisest move I
ever made, as I do believe it was the turning point in his life. • • He is progressing
rapidly and is well up to the level of the
fifth grade. tt
Many mothers are embarrassed when their children are
placed in the Opportunity Classes.

This is perhaps caused

by the reputation which ungraded and special classes for
dull children have given to them.

The ohildren and mothers

of the Mary D. Hill School know the Opportunity room and
have seen its advantages and attractions.
One mother writes,
"I was quite embarrassed when my son was
put into the Opportunity Class because he
Was such a poor reader. But after a very
short time in your care I no longer felt
that way because his reading improved so
much.
\Vhen he went to Manual High School, he
made .the Honor Roll several times, dUB
to your splendid training. He graduated
never having failed in" any subject."
In February, 1944, Case No. 243, entered the first
grade at Mary D. Hill School.

Until she reached the second

grade, she WaS a most promising pupil, normal in conduct and
scholastic achievement.

At that time, she developed a nervous
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behavior, a dislike for books, school and teacher.

At the

insistance of the principal, the child was given a physical
examination.

During the summer a tonsillectomy and an

appendectomy were performed and she returned to school rested
and quiet.

To speed her recovery scholastically, she was

placed in the Opportunity Class.
In September, 1945 she scored 1.8 on her reading test.
Four months later she scored 3.2, a gain of fourteen months.
Her

~other

writes,

"We feel that our child's experience in
your reading class has been very beneficial.
Before entering the Opportunity Class she
seemed afraid and uninterested. We feel
she would be back in 2B now had it not been
for the boost you gave her. She seems
courageous and wants to read."
Another child, No. 45, also had a speech defect; but
her intelligence and co-ordination were normal.

For some

reason, she reached the third grade without learning to
read.

By the time she waS transfered to junior high school

she had been returned to a normal class, gaining six years
in three years.
In a letter her mother states,
"From the beginning of your instruction we
noticed a big change in her enunciation,
showing your effort in the work being done
on vowels and consonants. • • We have had
several favorable comments regarding her
reading and expression which are highly
commendable.
She is now attending senior high school
and ~rlll graduate in June. She is carrying an advanced series of courses and par-
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ticipating in the Student Council where
it is necessary for her to express herself repeatedly. • • It is her intention
after graduation to attend college and
major in English.
We thank you very much for your efforts
when she was in your Opportunity Class,
knowing that you have done her a wonderful service."
One of the most recent entrants at the Mary D. Hill
School is Case 250, a little girl who has received much
attention from child specialists and psychologists.

Much

time and money were spent on private tutors and her parents
were quite concerned over her inability to keep up with
children her age.

Her test results placed her in various

classes at 2A, 3B, 3A, 4B levels.
is on page 26.)

(Her individual sohedule

From September, 1945 to January, 1946, her

reading gain was eight months.

Her schedule this term, is

i~ straight 4B Grade.

Her mother writes,
"My daughter first attended sohool in a
public sohool out of this state. She
then was placed in a private sohool. • •
the term previous .to going to school here,
at Mary D. Hill.
We have been greatly encouraged in her
attitude ~oward school and the interest
she has taken in studying, since she has
been in the Opportunity Class. I can say,
without a doubt, that she has learned more
this year in school than in her total
previous attendance."
Former "Oups" Write Lettersl
Seven former pupils have given personal reasons for
feeling that the training they received in the Opportunity
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Class was valuable to them"after they left the Mary D. Hill
Sohool.

Two girls, J.D. and M. J.

in a looal high sohool.

a~

M.~

J. D. was a

graduating seniors

seoond~grader

making a 0.0 soore on her first reading test.

in 1936

In 1941 she

went to Junior High Sohool with a 7.0 soore.
She writes,
"My experienoe with you in the Opportunity
Class waS of great value to me. Through
your patienoe and understanding of my faults
and weaknesses, I learned to read and am
now in my last year of high sohool. Thank
you for helping me to get here."
M. J. M. whose speeoh defeot, "baby-talk",-was never oompletely oorreoted, writes,
"If it had not been for your patienoe and
interest in helping me to learn to read,
it would have been diffioult for me to
oontinue my advanoed studies. The phonios
you taught me have been of great servioe
to me. They have not only helped me in
my reading, but also have been ab aid in
my pronunoiation of Latin and Frenoh."
George, one of the members of the original ungraded
olass, when handwork played suoh an important part in ungraded work, won prizes and ribbons in better homes and
dish garden oontests.
He writes,
"When I entered the Mary D. Hill Sohool,
I was plaoed in the ungraded olass where
I began to learn to read and spell. I
also learned to use my hands. This has
helped me to make a suooessful meohanio.
I now own my own garage."
J. H., another big oountry boy who gained four years
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and three months in reading, from October, 1936 to May, 1937,
writes,
"I'm for more opportunity classes 1fke yours.
Children learn faster in your special class
because ,they feel more or less at home,
doing interesting things that they can do,
things they like to do."

"

A corporal in the United States Army, R. H.

7

who had

remedial reading from September, 1938 to May, 1940, types
a very good letter from Kobe, Japan.

He writes,

"The Opportunity Class is wonderful for
children who cannot read. I am grateful
to you, the teacher, for what you have
done for me."
C. S., whose reading level was still one year retarded
when he was transfered to a junior high school ungraded

•

class, gives credit for his ability to use a printing press
to a knowledge of phonics which he learned in the Opportunity
Class.

He says,
"Of course,
side at all
me to spell
my job if I
ty Class."

I keep a dictionary at my
times; but phonics have helped
and read. I couldn't hold
hadn't been in your Opportuni-

Another boy, now in the Army, D. A. N., who was fourteen
months retarded at the beginning of his training, and who
gained twenty-five months in fifteen months, says,

"I always was slow in reading, but I had
what you used to call a "crutch". When I
was in the sixth grade, I could figure out
a new word before any of the good readers
could. I used phonics which they did not
Know. "

THE SUMMARY

1

THE SUMMARY

The Mary D. Hill Opportunity Class has had the assistanoe and advise of several of Louisville's educators, but
it has suffered, somewhat, from ohanges in supervisors,
lack of knowledge on speCial education, lack of materials;
and procedures were often planned as the project went along.
The program was new and untried; and mistakes, confusions,
and misunderstandings were inevitable.

It is impossible

to evaluate the helpful and hindering features of the class;
and the less tangible and highly valuable interpretations
given in this report are based upon reports and judgments
of interested observers.
What results may we expect from our attempts to provide
for individual differences?

We can help each child to feel

"increasingly secure, increasingly important to group living,
by participating as an individual with relation to the group
111

processes."

He needs to feel safe for the future, living

in an orderly world.

He needs the feeling of belongingness

and personal worth.
The tangible results of the reading program have been
indmcated on Figures I, II, III, IV, V, VI.

Two hundred

fifty-four children have been given remedial instruction
in the-ten years during which test results were kept.

Only

one child suffered loss on his reading score while 29 cases
111

Margaret Leckie, op.cit. ,p.S.
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showed no improvement scores on the re-tests.

These children

either moved away without being re-tested, or before any
improvement could be expected, or had difficulties too complex for analysis or improvement by the reading teacher.
Two hundred twenty-four children made reading gains and
81 returned to their normal classes.
Besides improvement in reading, valuable changes in
attitudes and behavior were reported by parents and teachers.
Some changes noted were:
1. Improved behavior at home and at sChool.
2. Attitude toward teachers and school more favorable.
3. Inferiority complex disappeared.
4. Confidence restored.
5. Fear of failure removed.
J

6. Truancy disappeared.
7. Better marks in other subjects.
8. Speech defects improved.
~.

Dislike of reading removed.

10. Feeling of belonging noted.
These and other similar statements lead one to conclude
that adjustment both in reading and school subjects and in
personality is possible in the Opportunity Class.
Remedial work can be carried on by the regular teacher
working with her retarded pupils two or three periods a
week, if a speoial remedial teacher is not available for
each school.

A teacher must be friendly Hnd sympathetic,
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one who will adapt herself to each child's individual differences, one who will recognize the problems and plan effective treatment for the child's difficulties.

Of course,

some teacher-training in remedial work is necessary.

The

principal and sUpervisors can provide helpful suggestions.
Since each case presents a different problem, which
must be carefuily studied, there is no specific method for
correcting reading defects.
fully used.

Many techniques have been success-

The types mentioned in this study have produced

satisfactory results with a majority of the children.

Some,

however, cannot be returned to their regular grades because
their mental ages are a number of years lower than their
grade-placements.
To reduce the amount of remedial work for the regular
classroom teacher, a program emphasizing prevent 1lV'e work in
the primary grades may prove successful.

Preventing re-

tardation is less expensive than curing retardation.
Recommendations.
1. There should be a special remedial class in each
school where both individual cases and small groups of slowlearners, may be given effective remedial instruction.
2. If a class for each school is not feasible, Opportunity Classes could be maintained in various sections of
the city as centers to which schools could send their non-
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readers who are able to "take part in all classroom activi112
ties not directly dependent upon reading."
At present,
the Mary D. Hill School Opportunity Class is the only one
of its kind in the city of Louisville.

Here it is possible

to enroll only a small percentage of non-readers because of
limited facilities and an over-crowded condition in the
school.
It is true that all classes where specialized work is
done with small groups or with individual children are
costly, both in materials and in teacher personnel.

Most

.

elementary teachers are familiar with the general techniques
of teaching reading, but are not prepared to deal with
individual pupils.

These teachers have to be trained; and

many conferences between teachers and supervisors are necessary.

Suitable materials are hard to find for slow-readers

in the upper grades.

Funds would be necessary for the

service of consultants and experts to assist in a project
of city-wide proportions.
A reading program of this type, however, would in time
prove its worth and lighten its own load by correcting disabilities in their early stages and thus would eliminate
costly grade-repetitions.
However great the problems and the cost, the goal
of the experiment would be "a demonstration in a public
112

Grace M. Fevnald,op.cit. ,p.152.
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school system of methods of meeting personal and social
needs of children to the end that they may live happily
113
and effectively in their group relationships."
"In school, at home, no matter where, one must never
forget that the slow-learner is no less a person, no less
an

individual~

thah any other human being.

His talents :may

be few, his promise slight, but he is none the less a member
of mankind, cast in the same mold and made of the same clay.
He claims equal rights with others in the regard of his
fellow men, and to guidance and instruction designed to
stimulate his growth to the fullest stature his powers permi t.

He, too, must be helped to stand on his own feet and

face the world, self-reliant and unafraid.

'With malice

towards none, with charity ofr all', must be the teacher'S
watchword.

Any other point of view denies the faith that
114
has made America great."

113
Bertie Backus in Marion Monroe, op.cit., p.XI in
Forword.
114
W. B. Featherstone, op.cit., p.lOl.
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